NOTICE OF INTENT
BOARD OF ELEMENTARY AND SECONDARY EDUCATION

Educator Credentials
{LAC 28:CXXXVIL10I, 301, 303, 305, 307, 309, 311, 313, and 501;
LAC 28:CXLVI. 101, 301, 303, 305, 307, 309, 311, 313, 315, 317, 319, 321, 323, 325, 327, 329, 331, 333, 335, 337, 339, 501,
503, 503, 507, 509, 511, and 513;
LAC 28:CXXZXI.101, 301, 303, 305, 307, 309, 311, 313, 315,317,319, 321, 323, 325, 327,329, 331, 333, 335, 337, 339, 341,
343, 345, 347, 507, 531, 537, 543, 1315, 1363, 1373, 1375, 1505, 1519, 1521, and 1523; and
LAC 28:X1.V.103, 105, 303, 741, 743, 745, 747, 749, and 1301)

In accordance with the provisions of R.8. 17:6(A)(10) and the Administrative Procedure Act (APA), R.S. 49:953(B)(1) et seq., the
Board of Elementary and Secondary Education (BESE)} proposes to amend LAC 28:CXXXVIL Bulletin 125—Standards for
Educational Leaders in Louisiana, LAC 28:CXLVI. Bulletin 146—lLouisiana Competencies and Standards for Teachers and
Educational Leaders, LAC 28:C3X3X. Bulletin 746—Louisiana Standards for State Certification of School Personnel, and LAC
28:XLV. Bulletin 996—Standards for Approval of Teacher and/or Educational Leader Preparation Programs. The proposed
revisions repeal outdated standards, adopt a new title to combine all competencies into one bulletin and update educational leader
competencies to alion with the new leader evaluation rubric. Further revisions repeal teacher competencies, adopt a computer science
certification pathway, align other certification pathways, and make technical edits. Further revisions include reorganization, technical

edits, and policy alignment.

Title 28
EDUCATION
Part CXXXVIL Bulletin 125—Standards for Educational Leaders in Louisiana

Chapter 1. Purpose
§101. Introduction
Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and R.S.17: 6(A)(10).
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, IR 33:1335 (July 2007), amended LR 36:2244

{October 2010), repromulgated LR 37:861 (March 2011), LR 51:
Chapter 3. Professional Standards
§301. Professional Standards for Educational Leaders

Repealed.

AUTHORITY NOTE: Prommuigated in accordance with R.S. 17 and 17:6(A)(10).
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1335 (July 2007), repromulgated LR 37:861
(March 2011), amended LR 45:233 (February 2019), LR 51:

§303. Performance Expectation 1

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and R.5.17:6(A)(10).
HISTORICAIL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1335 (July 2007), repromulgated LR 37:862
(March 2011), LR 51:

§305. Performaunce Expectation 2

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and R.S.17:6(A)10).
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1336 (July 2007), repromulgated LR 37:863

(March 2011), LR 51:
§307. Performance Expectation 3

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and R.8.17:6(A)(10).
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1336 (July 2007}, repromulgated LR 37:864

(March 2011), LR 5%:
§309. Performance Expectation 4

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and R.8.17:6(A)(10).
BISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1337 (July 2007), repromulgated LR 37: 864
(March 2011), LR 51:

§311. Performance Expectation 5

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17 and R.S.17:6(A)(10).
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1337 (July 2007), repromulgated LR 37:365
(March 2011), LR 51:

§313. Performance Expectation 6: The Education System

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and R.8.17:6(A)(10).
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33: 1338 (July 2007), repromulgated LR 37:866

(March 2011), LR 51:

Chapter 5. Glossary
§501. Definitions

Repealed.



AUTHORITY NOTE: Promulgated in accordance with R.S. 17: and R.S.17: 6(A)(10).
HISTORICAL NOTE: Promulgated by the Board of Flementary and Secondary Education, LR 33:1338 (July 2007), LR 51:

Title 28

EDUCATION

Part CXLVL Bulletin 146—Louisiana Competencies and Standards for Teachers and Educational Leaders
Chapter 1. Purpose :

§101. Introduction

A. Competencies establish clear and comprehensive standards for teachers and educational leaders in the state of Louisiana and
outline expectations required for effective teaching and Jeadership is K-12 education. The framework for teacher preparation
programs, certification processes, and ongoing professional learning aligns with Louisiana’s commitment to continuous
improvement and excellence in education.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902 and R.3. 17:8.1-8.5.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Chapter 3. Teacher Competencies
Subchapter A. General Teacher Certification Areas and Required Comjpetencies
§301. Overview

A. The Lounisiana competencies for initial teacher certification define what a teacher candidate must know and be able to do in
order to be eligible for certification upon completion of 2 BESE-approved teacher preparation program. The competencies represent
the knowledge and skills needed for teacher candidates to successfully transition to teaching, as determined by content experts,
elementary and secondary educators, and postsecondary education leaders. The competencies establish what teacher candidates
should be tanght. Preparation providers and school system partners determine how the competencies are developed through quality
practice experiences that include, at a minimum, a year-long residency as defined in LAC 28:XLV Bulletin 996.

B. When a candidate has successfully completed a state-approved progrém that develops and assesses mastery of the
competencies and has met state testing and grade point average certification requirements, the program provider recommends the
candidate for certification.

1. The LDOE will accept no final grade below a "C" in coursework within the approved undergraduate program, with the
exception of the general education requirements. All coursework used for certification purposes must be for regular credit and not
of a remedial or developmental nature. '

C. The following teacher preparation competencies apply to all areas and grade levels for which a teacher candidate may be
certified to teach. The competencies identifly essential knowledge and skills that align with expectations for practicing teachers,
including but not limited to what a teacher candidate must know and be able to do in order to:

1. communicate and collaborate with students, colleagues, families, and community members to support student 1earning and
development; and :

2. design and deliver effective instruction to all students, including students with exceptionalities and students in need of
academic and non-academic intervention in a regular education setting. '

D. Teacher preparation programs are authorized by certification areas, which are organized by subject area and grade band.
Competencies outlined in this Part are required for each certification area.

E. Early Childhood Certification Areas and Required Competencies.
1. Birth to Kindergarten:
a. Subchapter A, General
b. Subchapter C, English Language Arts
c. Subchapter D, Mathematics
d. Subchapter E, Farly Childhood
2. Early Childhood PK-3:
a. Subchapter A, General
b. Subchapter C, English Language Arts
¢. Subchapter D, Mathematics
d. Subchapter B, Early Childhood
E.Elementary Grades 1-3.
1. Subchapter A, General
2. Subchapter C, English Language Arts
3. Subchapter D, Mathematics
G. Middle Grades 4-8.
1. English/Language Arts:
a. Subchapter A, General
b. Subchapter C, English Language Arts
2. Mathematics:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter D, Mathematics

3. Science:




a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Science
4. Social Studies:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Social Studies
Upper Grades 6-12.
1.  Agriculture:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
c. Subchapter F, Agriculture
2. Biology:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
c. Subchapter F, Science
3. DBusiness:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Business
4.  Chemistry:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Science
5. Computer Science:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Computer Science
6. Earth Science:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Science
7. Environmental Science:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Science
8. English/Language Arts:
a.  Subchapter A, General
b. Subchapter C, English Langnage Arts
9. Family and Consumer Sciences:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Family and Consumer Sciences
10. Foreign Languages:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Foreign Languages
11. General Science:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
c. Subchapter F, Science

12. Journalism:



L
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a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
c. Subchapter T, Journalism
13. Marketing:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Business and Marketing
14. Mathematics:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter ¥, Mathematics
15. Physics:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Science
16. Social Studies:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Social Studies
17. Speech:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
18. Technology Education:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Technology
Grades K-12.
1. Art
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Art
2. Dance:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Dance
3. Foreign Languages:
a.  Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Foreign Languages
4, Music:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. Subchapter F, Music
5. Health and Physical Education:
a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
c. Subchapter ¥, Health and Physical Education
Special Education Certification Areas.
1. EBarly Interventionist Birth to Five Years:
a. Subchapter F, Early Interventionist Birth-Five Years
2. Deaf or Hard of Hearing K-12:
a. Subchapter B, Special Education




b. Subchapter F, Deaf or Hard of Hearing
3. Mild to Moderate Disabilities 1-5, 4-8, 6-12:
a. Subchapter B, Special Education
4. Significant Disabilities 1-12:
a. Subchapter B, Special Education
b. Subchapter F, Significant Disabilities
5. Visual Impairments/Blind K-12:
a. Subchapter B, Special Edncation

b. Subchapter F, Visual Impairments/Blind K-12

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.8. 17:3902 and R.S. 17:8.1-8.5.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§303. General Competencies

A, The teacher candidate demonstrates, at an effective level, the Lonisiana components of effective teaching as defined in LAC
28:CXLVI Bulletin 130 and the Louisiana educator rubric or local personnel evaluatiorn, as applicable.

B. The teacher candidate demonstrates mastery of the content knowledge and skills and content pedagogy needed to teach the
current academic standards as defined in BESE policy.

C. The teacher candidate nses evidence to continnally evaluate practice, particularly the effects of choices and actions on students
and adapts practice to meet the needs of each student.

1. The teacher candidate observes and reflects on student responses to instmction to identify areas of need and make
adjustments to practice.

2. The teacher candidate gathers, synthesizes, and analyzes a varicty of data from a vanety of sources to adapt instructional
practices and other professional behaviors to better meet student needs.

3. The teacher candidate uses structured input and feedback from a variety of sources such as colleagues, mentor teachers,
school leaders, and preparation faculty to adjust instructional practice and professional behaviors to better meet student needs.

D. The teacher candidate elicits and uses information about students and experiences from families and communities to support
student development and learning and adjust instruction and the learning environment.

E. The teacher candidate applics knowledge of state and federal laws and BESE policy related to student rights and teacher
responsibilities for appropriate education for stndents with and without exceptionalities, parents, teachers, and other professionals in
making instructional decisions and communicating with colleagues and families including laws and policies governing student
privacy, special education, and limited English proficient education.

F. The teacher candidate differentiates instruction, behavior management techniques, and the learning environment in response
to individual student differences in cogmitive, well-being, language, and physical development, incorporating trauma-informed
principles.

G. The teacher candidate develops and applies instructional supports and plans for an individualized education plan (IEP) or

individualized accommodation plan (IAP) to allow a student with exceptionalities developmentally appropriate access to age- or
grade-level instruction, individually and in collaboration with colleagues.

H. The teacher candidate applics knowledge of various tvpes of assessments and the purposes, strengths, and limitations to select,
adapt, and modify assessments to accommodate the abilities and needs of students with exceptionalities.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902, R.S. 17:24 9, and R.8. 17:8.1-8.3.
HISTORICAIL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Subchapter B. Special Education Teacher Competencies
§305. Introduction

A. The competencies identify the fundamental knowledge and skills developed and assessed in teacher candidates who are
pursuing certification that includes eligibility to teach special education in Louisiana.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R_.8. 17:8.1-8.3, and R.5. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§307. Learning Environments

A. The teacher candidate uses positive motivational and instructional interventions to teach students with exceptionalities how
to adapt to different environments.

B. The teacher candidate sets expectations for personal and social behavior of students with exceptionalities In various settings
such as the classroom, library, cafeteria, gymmasium, and/or job site and incorporates the expectations into effective instructional
routines, lesson plans, TEP goals, and objectives.

1. The teacher candidate provides positive visual, physical, and/or motivational support to individual students for integration
into various settings.

C. The teacher candidate designs and adapts leaming environments for diverse student popuiations that facilitate active
participation in individual and group activities.

D. The teacher candidate modifies the learning environment, including the physical arrangement, student grouping, instructional
intensity, pacing, and embedded assistive technology supports, to proactively manage student behaviors and unique learning needs.

1. The teacher candidate uses a variety of non-aversive techniques to control targeted behavior and maintain attention of
students with exceptionalities.

2. The teacher candidate uses assessment data to sclect appropriate envm)nmental accommodations and modifications to
address deficits in student behaviors and learning needs.



E. The teacher candidate intervenes safely and appropriately when students with exceptionalities are in crisis.
F. The teacher candidate designs and implements positive interventions to develop and strengthen on task/desirable behaviors.

G. The teacher candidate plans and implements individualized reinforcement systems and environmental modifications at levels
equal to the intensity of student behavior and function.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51

§309. Curriculum

A. The teacher candidate makes the general curricula accessible to students with exceptionalities by implementing instruction
that is inclusive of appropriate accommodations and modifications to the general curricula as outlined in an IEP.

B. The teacher candidate develops and implements comprehensive, longitudinal individualized programs, and IEPs in
collaboration with team members, the individual, and family.

1. The teacher candidate addresses the needs of students with exceptionalities that extend beyond the general education
curriculum within IEPs and through instruction across various educational settings and contexts.

C. The teacher candidate uses augmentative and alternative communication systems and a variety of assistive technologies to
support instructional assessment, planning, and delivery for stndents with exceptionalities.

1. The teacher candidate selects, designs, and uses high- and low-technology materials and. resources required to educate
individuals whose exceptionalities interfere with communication.

D. The teacher candidate integrates affective, social, and life skills with academic curricula, creating the opportunity for students
to practice the skills in the context of authentic daily routines.

1. The teacher candidate designs, impletnents, and evaluates instructional programs that enhance social participation across
environments.

E. The teacher candidate applies knowledge of career, vocational, and transition programs for students with exceptionalities to
design and implement instructional programs that address independent living and career education for individuals.

1. The teacher candidate uses a varety of community- and school-based resources and strategies to successfully transition
students with exceptionalities into and out of school and post-school environments.

AUTHORITY NOTE: AUTHORITY NOTE:Promulgated in accordance with R.S. 17: 6,R.S.17: 7(6) R.S. 17:8.1-8.3, and R.S 17 3902
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51

§311.  Assessment _
A The teacher candidate monitors progress of students with exceptionalities towards attainment of IEP goals and objectives.

1. The teacher candidate uses knowledge of measurement principles and practices to interpret assessment results and gmde
educational decisions for students with exceptionalities.

2. The teacher candidate uses multiple types of assessment information in making instructional, eligibility, program, and
placement decisions for students with exceptionalities, including students from culturally and linguistically diverse backgrounds.

3. The teacher candidate uses appropriate technology to conduct assessments in keeping with assessment protocols and in
alignment with. student needs.

B. The teacher candidate identifies and uses assessment data to identify the need for interventions and services for individuals
who are in need of additional academic and/or non-academic support, including early identification of young individuals who may
be at risk for exceptionalities.

1. The teacher candidate uses data derived from ﬁmcﬁonal assessments to develop Intervention plans aligned to the specific
needs of individual students.

C. The teacher candidate selects, adapts, and modifies assessments or assessment strategies to accommodate abilifies and needs
of students with exceptionalities.

1. . The teacher candidate implements procedures for assessing and reporting both appropriate and. problematic social behaviors
of students with exceptionalities.

2. The teacher candidate identifies reliable methods of response from students who lack typical commumication and
performance abilities, using supports as needed to accommodate individual student needs.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§313. Instructional Planning

A. The teacher candidate plans and implements age- and ability-appropriate instruction for students with exceptionalities that
supports progress in the general curricula.

1. The teacher candidate incorporates goals and strategies from multiple IEPs in lesson plans.

2. The teacher candidate uses and adapts Instructional strategies according to characteristics and needs of students with
exceptionalities.
3. The teacher candidate selects and adapts instructional materials according to characteristics and needs of students with
exceptionalifies.
B. The teacher candidate selects and uses a vatiety of assistive technologies within instructional routines to promote access to
the general curricubam for students with exceptionalities.

C. The teacher candidate modifies the pace of instruction and provides organizational cues to meet the instructional needs of
students with exceptionalities.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.8. 17:8.1-8.3, and R_S. 17:3902.
HISTORICALUNQTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:




Subchapter C. English Language Arts (ELA) and Literacy Teacher Competencies
§315. TIntroduction

A. The English language arts and literacy teacher preparation competencies identify essential knowledge and skills for teacher
candidates seeking certification in birth to kindergarten, pre-kindergarten-third grade, elementary grades 1-5, elementary grades 1-3
integrated to merged, English language arts grades 4-8, English langnage arts grades 4-8 integrated to merged, English language arts
6-12, and English language arts grades 6-12 integrated to merged.

B. Content knowledge competencies identify foundational lmowledz,e of the English language and language development,
reading, composition, and oral language skills.

C.. Content pedagogy competencies identify teaching knowledge and skills that are specific to English Langnage arts instruction
that develop the smdent ability to:

1. wunderstand and use vocabulary and language, including early literacy, such as print awareness, phonological skill, word
recognition, and incidental reading foundational skills to facilitate understanding and comprehension of the written word;

2. understand topics, themes, and ideas to determine text meaning;
3. build understanding about texts using evidence through discussion; and

4. demonstrate understanding of the language, craft, topics, themes, and ideas of complex grade-level texts through writing,
using evidence and appropriate grade-level conventions, spelling, and stiucture.

D. Disciplinary literacy competencies identify what a teacher candidate must know and be able to do to teach reading and literacy
effectively in the context of certification areas other than English language arts in areas such as the middle grades and secondary
science or social studies.

1. The ELA and literacy competencies are applicable to teacher candidates who are pursuing certification for grades 4-8 or 6-
12 in amry content area other than English langnage arts.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§317. ELA Content Knowledge Competencies

A. The teacher candidate is able to read and understand the language, craft, topics, themes, and ideas of complex texts and explain
how one is able to read and understand the texts.

1. The teacher candidate reads a wide variety of complex texts appropriate for instruction of age or grade-level reading,
writing, speaking and listening, and language standards. The variety of texts includes print and non-print or digital texts; media texts,
including but not limited to, songs, videos, podcasts, film, and classic texts and contemporary texts. The tex(s include children’s
literature that represent a range of world literatures, historical traditions, genres, forms, and the experiences of different genders,
ethnicities, and social classes.

2. The teacher candidate determines the meaning, purpose, and main ideas of complex texts and explains the development
orally and in writing based on the interaction of an anthor’s craft by using word choice, syntax, use of details and illystrations,
figurative language, elements and structure such as setting, characterization, development and organization, plot, pacing, and
evidence, literary effects of symbolism and irony, and rhetorical devices,

3. The teacher candidate explains how vocabulary, diction, syntax, and sentence patterns contribute to the meaning,
complexity, clarity, coherency, fluency, and quality of a text.

4. The teacher candidate selects words in complex texts which most contribute to the meaning, are common among complex
texts, are part of word families, or have multiple meanings.

5. The teacher candidate makes connections among texts, including determining and explaining how each text challenges,
validates, or refines the language, topics, themes, and/or ideas of other texts and how modem texts or texts in différent mediums
adapt, enhance, or misrepresent a source text.

6. The teacher candidate assesses the credibility and usability of texts by analyzing texts with differing viewpoints to determine
areas of conflict or possible bias, evaluating whether the reasoning is sound and the evidence is relevant and sufficient, and
determining the advantages and disadvantages of different texts and mediums for presenting a particular topic or idea.

7. The teacher candidate recognizes the influence of English language and literary history on ELA content.

B. The teacher candidate demonstrates proficiency with writien and spoken language when writing about the topics, themes,
and/or 1deas of conplex texts.

1. The teacher candidate creates a range of formal and informal, process and on-demand oral, written, and visual compositions
to include analytic, argumentative, explanatory, and narrative text about the langnage, craft, topics, themes, and/or ideas of complex
texts, taking into consideration the interrelationships among form, audience, context, and purpose.

2. The teacher candidate uses complex texts to locate models of writing such as word choice, syntax, sentence variety and
fluency, text structurs, and style and uses the models to imitate the language, structure, and style into personal writing.

3. The teacher candidate knows and appropriately uses the conventions of English language grammar, usage, and mechanics
in relation to various rhetorical situations and to various style guides for composition.

4. The teacher candidate recognizes and explains the historical context of modern English language, including recognizing
root words, determining word etymologies, and analyzing changes in syntax.

5. The teacher candidate explains the concept of dialect, recognizes the effect and impact on the meaning and development of
written and spoken language, and knows how to apply the concept in context when appropriate.

6. The teacher candidate explains the importance of language structure, syntactic awareness, and discourse awareness in
developing reading and writing fluency.

C. The teacher candidate demonstrates understandmg of the stages of language, reading, and writing development.

1. The teacher candidate explains the progression, connection, and reciprocal relationships among the major components of
early literacy development, including the typical and atypical development of skills in the areas of language, phonological processing,




vocabulary, morphology, orthography, semantics, syntax, and discourse; reading, print awarcness, decoding, fluency, and
comprehension; and spelling and writing development including pre-literate, early emergent, emergent, transitional, and
conventional.

2. The teacher candidate defines, explains, produces, and classifies the basic phonetic structure and orthographic rules and
patterns of the English language, including but not limited to phonemes, graphemes, digraphs, blends, r-controlled vowels, hard and
soft consonants, and explains the relation to the progression of reading and writing development.

3. The teacher candidate identifies, explains, and categerizes the six basic syllable types in English spelling and explains
principles of teaching word identification and spelling, giving examples illustrating each principle.

4. The teacher candidate explains the role of fluency in typical reading development including word tecognition, oral reading,
silent reading, and comprehension, and as a characteristic of certain reading disorders.

5. The teacher candidate identifies, defines, and explains the relationship between environmental, cultural, and social factors
that contribute to literacy development and the difference between delays and characteristics of some reading disorders, as
determined by academic standards.

6. The teacher candidate explains and demonstrates through oral reading the print concepts young students must develop
regarding text orientation, directionality, connection of prini to meamng, return sweep, page sequencing, and punctuation.

7. The teacher candidate explains the stages of the development of phonological awareness skills and gives cxamples
illustrating each stage of thyme, syllable, onset-rime, phoneme segmentation, blending, and substitution.

8. The teacher candidate demnonstrates appropriate enunciation in oral démonstrations, especially speech sounds when
conducting phonemic awareness lessons.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51: ’

§319. ELA Content Pedagogy Competencies

A. The teacher candidate applies knowledge of the relationships among speaking and listening, language, reading, and writing
to use writing and speaking and listening experiences in conjunction with language and reading instruction to enhance student reading
and Wntmg development.

1. The teacher candidate for Birth- Kindergarten, PK-3, and 1-5 uses kuowledge of the progression of phonological awareness
skills to select or design and implement sequenced lessons and units that scaffold student development of phonological awareness
and enhance reading and writing development through the vse of a vanety of intentional, explicit, and systematic instructional
practices embedded in a range of continuous texts.

2. The teacher candidate for grades 1-5, 4-8, and 6-12 uses Imowledge of the progression of language, reading, and writing
skilis to select or design and implement lesson sequences that scaffold and enhance early adolescent and adolescent student reading
and writing development through the use of a varety of intentional, explicit, and systematic instructional practices embedded in a
range of continuous texts for small-group instruction or intervention in addition to whole-class instruction with grade-level standards.

3. The teacher candidate nses knowledge of the relationship between phonemes and graphemes to plan writing experiences in
conjunction with phonological instruction to enhance student reading and writing development.

4. The teacher candidate selects and uses various strategies to develop student reading fluency, including guiding student
awareness of syntax and discourse.

5. The teacher candidate selects or designs and implements lessons and unit sequences which provide opportunities for all
students to read a wide range and volume of texts for various purposes of understanding, pleasure, and research, and make
connections among texts based on the language, craft, topics themes, and/or ideas.

6. When appropriate and based on age- or grade-level standards, the teacher candidate supports student selection of texts a.nd
assessment of the credibility and usability of texts for different purposes.

7. The teacher candidate schedules and coordinates instructional time to make content connections with science, social studies,
and the arts to ensure students build a wide vocabulary and knowledge of the world.

B. The teacher candidate selects or designs and implements instruction that provides opportuntties for students at various stages
of language, reading, and writing development to accurately and fluently read, understand, and express understanding of arange of
complex grade-level texts, as determined by age- or grade-level standards.

1. The teacher candidate selects a volume of appropriately complex texts about similar topics, themes, andfor ideas that present
opportunities for instruction and assessment of age- or grade-level standards.

2. The teacher candidate selects and uses multiple academic standards for instruction with selected complex texts about similar
topics, themes, or ideas to identify sections for rereading throngh interactive read aloud, read along, pair or group readmg and/or
independent reading, and creates and sequences questions and tasks.

3. The teacher candidate anticipates student misconceptions or challenges and identifies a variety of grade-level appropriate
instructional strategies to scaffold instruction and provide all students with opportunities to read, understand, and express
understanding through conversations and writing using grade-level appropriate langnage, conventions, spelling, and structure.

4. The teacher candidate fluently applies pnnc1ples of explicit and direct teaching: modeling, leading, giving, gnided practice,
and reviewing.

5. The teacher candidate implements multisensory and multimodal techniques to enhance instruction.

6. The teacher candidate designs and teaches routines to support a complete lesson format, from the mtroductlon of a word
recognition concept to fluent application in meaningful reading and writing.

C. The teacher candidate selects or designs and implements instructional materials that develop student ability to meet the age-
or grade-level standards for reading, writing, speaking and listening, and language by composing a range of oral, written, and visual
texts using formal and informal, process and on-demand, and different genres for a variety of purposes and audiences.




1. The teacher candidate selects and uses multiple academic standards for instruction with selected complex texts about similar
topics, themes, and ideas to select or design composition tasks that explain, analyze, challenge, or extend the langnage, craft, topics,
themes, and ideas of the texts.

2. The teacher candidate locates models of writing in complex texts to illustrate word choice, syntax, sentence variety, fluency,
text structure, and style and selects or designs and implements instruction that develops student ability to use the models to advance
language, structure, and style in personal writing.

3. Theteacher candidate facilitates classroom discussions based on the age- or grade-level standards for speaking and listening
that allow students to refine thinking about the langunage, craft, topics, themes, and/or ideas in complex texts in preparation for
writing, when appropriate, as indicated by academic standards.

4. 'The teacher candidate develops, based on academic standards, student ability to create an organizing idea or thesis
statement, effectively organize and develop a written, oral, or visual response, and, when appropriate, develop a topic or support an
opinion or claim about the langnage, craft, topics, themes, and/or ideas in complex texts nsing relevant evidence.

5. The teacher candidate provides opportunities incorporating technology for students to plan, draft, revise, edit, and publish
written, oral, visual, and digital texts, individually and collaboratively through shared and small-group writing and peer editing to
communicate knowledge, ideas, understandings, insights, and experiences.

6. The teacher candidate anticipates how students may use non-standard language orally and in writing and selects or designs
and implements instruction based on age- or grade-level standards to develop student ability to use language conventions of grammar,
usage, and mechanics accurately and strategically in writing for different audiences and purposes.

7. The teacher candidate selects or designs and implements tasks for all sindents, as indicated by academic standards for
reading, writing, speaking and listening, and language that require research of a topic, theme, or idea presented in complex texts and
communication of findings orally and in writing.

8. The teacher candidate designs and implements research-based adaptations of instruction for students with advanced literacy
skills and for students with weaknesses in working memory, attention, executive function, or processing speed.

D. The teacher candidate applies knowledge of language, reading, and writing development to select or design and use a range
of ongoing classroom assessments including diagnostic, formal and informal, formative and summative, oral, and written which
measure students’ ability to read, understand, and demonstrate understanding of a range of grade-level complex texts to inform and

adjust planning and instruction.
1. The teacher candidate selects or designs a range of ongoing assessments including formal and informal, formative and

summative, oral, and written to measure student ability to use knowledge of language, print concepts, phonological awareness,
phonics, and word recoguition to accurately and fluently read, understand, and express understanding of a range of continuous texts.

2. The teacher candidate applies knowledge of reading, writing, and langnage development to identify trends in student reading
foundational skills, writing, and language development and identify students who are in need of additional support with decoding,
fluency, vocabulary development, speaking and listening, writing, and grammar.

3. The teacher candidate assesses specific reading behaviors often associated with fluency problems such as lack of
automaticity, substitution, omissions, repetitions, inappropriate reading rates, and inaccuracy and recognizes atypical developmental
patterns, and collaborates with colleagues and specialists to plan and implement appropriate instructional support(s) that address
individual needs without replacing regular classroom instruction.

4. The teacher candidate assesses student written expression skills of handwriting for elements of legibility, such as letter
formation, size and proportion, and spacing, and keyboarding for proper technique and style, such as adequate rate and accuracy,
appropriate spacing, and proficiency with word processing programs, identifies elements that need improvement, and designs
instrctional supports that support student mastery.

3. The teacher candidate uses assessment trends to make adjustments to instructional plans through re-teaching, targeted mini-
lessons, individualized or small-group remediation, or extension and identifies differentiated instructional supports that provide all
students with opportunities to read, understand, and express understanding of complex texts, as determined by age- or grade-level
standards.

6. The teacher candidate uses assessment trends to form flexible groups of students and selects or designs and implements

small-group instruction to improve student ability to read independently a range of continuous texts and write in response using age-
or grade-level appropriate conventions, spelling, langnage, and structure.

7. The teacher candidate understands and explains types of assessments specific to early literacy skills, along with their
purposes, strengths, and limitations, as well as national norms associated with literacy skills.

8. The teacher candidate administers and iriterprets both print and electronic eatly literacy assessment for purposes including
but not limited to formative or summative assessment, diagnostic purposes, and progress monitoring.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.5. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
§321. Disciplinary Literacy Competencies
A. Theteacher candidate applies knowledge of the theoretical and evidence-based foundations of reading and writing processes

and specific disciplinary literacy expectations as described in academic standards to select or design and implement an integrated
and comprehensive curriculum that develops students® understanding of content.

1. The teacher candidate explains the research and theory of disciplinary literacy and demonstrates discipline-specific reading
and writing skills. |

2. The teacher candidate explains how disciplinary literacy skills are necessary for learning content and expressing
understanding of content through writing and speaking based on the academic standards for certification content area.

3. The teacher candidate selects or designs and implements discipline-specific curriculum and instructional materials which
incorporate technology to support instructional goals and objectives for the disciplinary literacy demands of the certification content
area and differentiates the materials for the range of literacy needs of adolescent readers.



4. The teacher candidate selects, asscsses the accuracy and credibility of, and uses a range and volume of print, digital, visual,
and oral discipline-specific texts including primaty and secondary sources in social studies or current research, informational
journals, experimental data, and results in science as instructional tools. '

B. The teacher candidate applies knowledge of disciplinary literacy to select and use appropriate and varied instructional
approaches to build student ability to understand and express understanding of discipline specific content through reading, writing,
speaking, and language.

1. The teacher candidate provides opportunities for stadents to leam and use vocabulary and language specific to the
certification content area, practice discipline-specific reading and writing strategies, and gain and express understanding of content
by exploring key questions through grade-level print, digital, visual, and oral discipline specific texts.

C. The teacher candidate applies knowledge of disciplinary literacy to select or design and use a range of ongoing classroom

assessments for diagnostic, formal and informal, formative and summative, oral and written use which measure student mastery of
grade-level standards in order to inform and adjust planming and instruction. '

1. The teacher candidate assesses student ability to uhderstand and use discipline-specific vocabulary and language, gain
knowledge and understanding of content through grade-level, discipline-specific texts, and express knowledge and understanding
through speaking and writing.

2. The teacher candidate uses trends in asseéssment results to plan lessoms, make adjustments to instruction, and provide
remediation and enrichment opportunities for students.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.5. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
Subchapter D. Mathematics Teacher Competencies
§323. Introductien

A. The mathematics teacher preparation competencies identify essential knowledge and skills for teacher candidates seeking
certification in birth to kindergarten, pre-kindergarten-third grade, elementary grades 1-5, clementary grades 1-5 integrated to
merged, inathematics grades 4-8, mathematics grades 4-8 mtegrated to merged, mathcmatics 6 12, and mathemaucs 6-12 integrated
to merged.

AUTHORITY NOTE: Promulgated in accordance with RS. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R 8. 17:3902,
HISTORICAL NOTE: Promuligated by the Board of Elementary and Secondary Educatlon, LR 51:
§325. Mathemaucs Content Knowledge Competencies

A. Utilizing the academic standards for mathematics for the certification grade band and adjacent grade bands, the teacher
candidate, at minimum, demonstrates the following competencies to plan for instruction, teach, assess, and monitor student learning:

1. provides exact, explicit definitions of mathematical ideas and concepts using appropriate mathematical language;

2. builds foundational numeracy by providing precise, accurate, useful descriptions of algorithms and procedures, including
descriptions of the accuracy of alternative procedures or algorithms while blending concepts procedures, strategies, problem-solving
skills, and dispositions;

3. exhibits an integrated, functional grasp of foundational numeracy, mathematical concepts, and procedures along the grade
K-12 mathematical progressmns so that all students are prepared for success in Algebra I and beyond;

4. explains concepts and executes procedures flexibly, accurately, efficiently, and appropriately;

5. inodels the mathematical dispositions and habits of mind described in the practice standards and integrated within high-
quality instructional materials, including precision of langnage, logical thought, reflection, explanation, and justification;

6. recognizes vertical ahgnment in K-12 mathematical standards amd uses the connections between the topics identified in the
relevant standards and problems arising in real-world applications;

7. builds positive math dispositions while portraying mathematics as sensible, usefill, and worthwhile; and

8. teaches foundational mathematics skills, explicitly and systematically applying sfrategies to assess instructional
effectiveness.

AUTHORITY NOTE: Promulgaied in accordance with R.S. 17:6, R.8. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51;

§327. Mathematics Content Pedagogy Competencies

A. The teacher candidate builds and applies knowledge within grade coherence and vertical alignment of mathematical topics
and relationships within and across mathematical domains to identify key mathematical ideas and Implement mathematically sound
lesson sequences and units of study within high-quality materials that develop student foundational numeracy, conceptual
understanding, procedural skill and fluency, and ablllty to solve real- WOI'].d and mathematical problems to prepare students for success
in Algebra I and beyond.

1. The teacher candidate appropriately implements effective mathematics instruction using high—quality instructional materials
through plamming appropriate seaffolding to provide opportunities for students to access and master grade-level standards.

2. The teacher candidate anticipates student misconceptions or math difficulty which may arise during a lesson or unit of
stedy, identifies key peints in the lesson or unit to check for misconceptions, and identifies appropriate instructional strategies to
respond to misconceptions, including but not limited to questioning, whole group discussion, problem sets, instructional tools, and
representations that make the mathematics of the lesson explicit.

3. The teacher candidate identifies and implements standards-based tasks within high-quality instructional materials using
varied strategies, including but not limited to real-life applications, manipulatives, models, and dmgrams/pmnues that present
opportunities for instruction and assessment.

4. The teacher candidate customizes lessons and practice sets within high-quality instructional materials that include
scaffolding and differentiation of mathematical content to provide opportunities for students to develop and demonstrate mastery.

5. The teacher candidate uses student data to identify appropriate stundent groupings, such as pairs or small groups, to develop
student conceptual understanding, skill, and flnency with mathematical content as well as independent mathematical thinking.




6. The teacher candidate provides effective interventions for all students by using an accelerated learning approach, connecting
unfinished learning to new learning within grade-level content, and utilizing high-quality materials to provide just-in-time support,
especially for students with difficulty in mathematics.

B. The teacher candidate applies understanding of student mathematical language development to provide regular opportunities
during instruction for students to explain understanding both in writing and orally through classroom conversations.

1. The teacher candidate explains the connection between informal language to precise mathematical language to develop
student ability to use precise mathematical language in explanations and discussions.

C. Theteacher candidate applies understanding of the intersection of mathematical content and mathematical practices to provide
regular, repeated opportunities for students to exhibit the math practices while engaging with the mathematical content of the lessorn,
including but not Hmited to the following:

1. using appropriate prompting and guestioning that allows students to refine mathematical thinking and build upon
understanding of the mathematical content of the lesson;

2. posing challenging problems that offer opportunities for productive struggle and for encouraging reasoning, problem
solving, and perseverance in solving problems through an initial difficulty; '

3. facilitating student conversations in which students are encouraged to discuss each other’s thinking in order to clarify or
improve mathematical understanding; '

4. providing opportunities for students to choose and use appropriate tools when solving a problem; and

5. prompting students to explain and justify work and providing feedback that guidss students to produce revised explanations
and justifications.

D. The teacher candidate applies knowledge of mathematical topics and relationships within and across mathematical domains
to select or design and use a range of ongoing classroom assessments, inclnding bt not limited to diggnostic, formal and informal,
formative and summative, oral and written, which determine student mastery of grade-level standards in order to inform and adjust
planning and instruction. :

1. The teacher candidate identifies student difficulties, errors, unfinished leaming, and inconsistencies in stndent knowledge,
skills, and mathematical reasoning to accelerate or scaffold student learning during lesson implementation, using, but not limited to,
the following strategies:

a. oral and written explanations of the elements and structures of mathematics and the meaning of procedures, analogies,
and real-life experiences;

b. manipulatives, models, and pictures or diagrams; and

¢. problem sefs.

2. The teacher candidate uses student data to address difficulty with mathematics and uses trends in assessment results to plan,
instructional strategies, learning acceleration, and enrichment opportunities for students within adopted high-quality instructional

units of study.

3. The teacher candidate effectively uses student data to make instructional decisions. Student data includes but is not limited
to classroom observation of discussion, oral reasoning, work samples, formative assessment, and summative assessment.

4. The teacher candidate regularly monitors student performance and student understanding.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.5. 17:8.1-8.3, and R.S. 17:39(2.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Subchapter E. Early Childhood Teacher Competencies

§329. Imntroduction

A, The early childhood teacher pfeparation'competencies identify essential knowledge and skills for teacher candidates seeking
early childhood ancillary certification and certification in birth to kindergarten.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondaty Education, LR 51:
§331. Early Childhood Pedagogy Competencies

A. The teacher candidate designs instructional learning outcomes written in terms of what children will learn rather than do and
includes indicators from applicable Louisiana birth to five early learning and development standards (BELDS) domains, and are
appropriate for diverse learners such as special education and English learner students.

B. The teacher candidate provides emotional and behavioral support to children as indicated by the following:
1. creating a positive environment that supports emotional connections between children and adults and between children and
peers;
2. exhibiting an awareness and sensitivity to the emotional and leaming needs of children;
3. allowing opportunities for exploration while providing comfort, reassurance, and encouragement; and
4. placing emphasis on the perspectives, interests, motivations, and points of view of the children.

C. The teacher candidate manages classroom organization to support child development as indicated by the following:

1. setting cleat, age-appropriate expectations for child behavior;

2. supporting positive behavior by using effective methods, including but not limited to highlighting positive behaviors and
redirecting mishehaviors; ‘ .

3. promoting the ability of children to self-regulate behavior, including but not limited to using a proactive approach and
planning to minimize disruptions;

4, managing instructional and leaming time and routines so children have maximum opportunities to be engaged in learning
activities;



5. maximizing the interest and engagement by being actively invelved in the learning process; and
6. using a variety of materials .a.nd modalities to gain the interest and participation in activities.
D. . The teacher candidate provides engaged instructional support for learning as indicated by the following:
1. using interactions and discussions to promote higher-order thinking skills and cognition;
2. focusing on promoting understanding rather than on rote instruction or memotization;
3. providing feedback that expands learning and understanding;
4. scaffolding learning to provide supportive guidance so that children can achieve competencies and skills independently;
5. providing opportunitics for conversations for the purpose of promoting opportunities for language use;

6. utilizing open-ended questioning techmques to allow children to put language together to communicate ‘more ideas in
increasingly complex ways;

7. modeling language use and forms throngh repeating and extending child responses and through sell and parallel talk; and
8. using a variety of words and language forms that are new and unigus to extend understanding of these parts of language.

E. The teacher candidate uses assessment to guide planning and understand levels of child growth and development as indicated
by the following:

1. conducting observation-based assessments in a systematic, ongoing manner thronghout daily routines and activities;

2. gathering and using assessment data for the purpose of planning instruction, activities, and experiences that further promote
child development and learning;

3. reflecting on child assessment data and connections to teacher action to make changes to continuously improve practice;
and : :

4. making decisions based on the progress of child development with reliability.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Subchapter E. Other Certification Area Competencies
§333. Other Education Areas

A Early Interventionist Birth-Five Years: Council for Exceptional Children (CEC) Initial Special Education Early Childhood
Specialty Set.

B. Deaf or Hard of Hearing K-12: CEC Initial Special Education Deaf and Hard of Hearing Specialty Set.

C. Visual Impairments/Blind K-12: CEC Initial Special Education B]J';ld and Visually Impaired Specialty Set.

D. Academically Gifted: National Association for Gifted Children (NAGC) Teacher Preparation Standards for Gifted.
E. Significant Disabilities 1-12: CEC Initial Special Education Individualized Independence Curriculum Specialty Sct.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3502,
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§335. Middle Grades 4-8 Education
A. Science Education: National Secience Teachers Association (NSTA) Standards for Science Teacher Preparation.

B. Social Studies Education: National Council for the Social Studies (NCSS) Standards for the Initial Preparation of Social
Studies Teachers.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§337. Secondary Grades 6-12 Education

A. Agriculture Education: Ametican Association for Agriculture (AAAF) National Standards for Teacher Education in
Agriculture.

B. Business and Markeiing Education: National Association for Business Teacher Education Association (NABTE) Business
Teacher Education Standards.

C. Computer Science Education: International Society for Technology in Education (ISTE) Standards for Computer Science
Educators.

D. Family and Consumer Sciences Education: American Association of Family and Consumer Sciences (AAF CS) Standards.

E. Foreign Languages Education: American Council on the Teaching of Foreign Languages (ACTFL) Program Standards for the
Preparation of Foreign Language Teachers.

F. Joumalism Education: Journalism Education Association (JEA) Standards for Journalism Educators.
G. Science Education: National Science Teachers Association (N STA) Standards for Science Teacher Preparation.

H. Social Studies Education: National Coungcil for the Social Studies (NCSS) Standards for the Initial Prcpa.ratlon of Social
Studies Teachers.

I. Technology Education: International Society for Technology in Education (ISTE) Standards and International Technology
and Engineering Educators Association (ITEEA) Standards.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§339. All Levels K-12 Education
A. Art Education: National Association of Schools of Art and Design (NASAD) Standards for Art Teacher Preparation.




B. Dance Education: National Association of Schools of Dance (NASD) Standards for Dance Teacher Preparation.

C. English Learners Education: Teachers of English to Speakers of Other Languages (TESOL) Standards for Teacher Education
Programs.

D. Foreign Languages Education: American Council on the Teaching of Foreign Langnages (ACTFL) Program Standards for the
Preparation of Foreign Language Teachers.

E. Health and Physical Education: Society of Health and Physical Educators (SHAPE) America, Initial Health Education Teacher
Education Standards and Initial Physical Education Teacher Education Standards.

F. Music Education: National Associaiion of Schools of Music (INASM) Standards for Music Teacher Preparation.
G. Theater Education: National Association of Schools of Theatre (NAST) Standards for Theater Teacher Preparation.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Chapter 5. Educational Leader Professional Standards
§501. Tutroduction

A. LDOE has adopted the Louisiana Leader Rubric through a partoership with National Institute for Excellence in Teaching
(NIET) to directly support improvements in school leadership as defined by performance expectations outlined in this Chapter. The
rubric supports school leaders in building essential skills that elevate their practice, advance instruction, and improve outcomes for
all students. Additionally, references o instructional practice and strategies embedded within the rubric are rooted in the use of high-
quality instructional materials (HQIM), which are aligned to state standards and assessments.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§503. Performance Expectation 1: School Mission, Vision, and Strategic Goal Setting

A. Education leaders ensure the achievement of all students by guiding the development and implementation of a shared vision
of learning, strong organizational mission, and high expectations for every student. The indicators in expectation 1 are designed to
describe the degree to which educational leaders believe in, value, and are committed to:

1. every student leaming;
2. collaboration with ail stakeholders;
3. high expectations for all;
4. examining assumptions and beliefs; and
5. continuous improvement using evidence.
B. Indicator A—Goal-Setting and Monitoring,
Establishes data-driven goals and an action plan for achievemnent.
Disaggregates current and relevant data in order to create and support school goals.
Uses current and rel_eva.ut data to impact student achievement.

Plans, implements, and supports acceleration and interventions.

A S

Effectively utilizes student data and student work to create and/or revise action plans a few times during the school year.
C. Indicator B—Communication of Mission, Vision, and Goals.

1. Establishes a school mission and vision that drives instruction and school activities.

2. Communicates the mission, vision, and goals of the school with staff members and students.

3. Invests teachers and students in contributing to the school vision in order to reach established goals.
D. Indicator C—Expectations.

1.  Advocates for the best interests and needs of students to ensure student achievement.

2. Establishes high standards for students and teachers.

3. Creates opportunities for students and teachers to establish high and demanding expectations.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R 8. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§505. Performance Expectation 2: Instructional Leadership

A. Fducation Leaders ensure the achievement and success of all students by monitoring and continnously improving teaching
and learning. The indicators in expectation 2 are designed to describe the degree to which educational leaders believe in, value, and

are commiited to:

1. learning as the fundamental purpose of school;
valuing all learners;
contimious professional growth and development;
lifelong learning;
collaboration with all stakeholders;
high expectations for all; and

S-SV

student learning.
B. Indicator A—Curriculum and Assessment.
1. Establishes and monitors high-quality instructional materials which are consistent with school wide goals.




2. FEnsures teachers set clear, measurable objectives and success criteria aligned to the depth and rigor of the state standards
and the objestives of the high-quality instructional materials. National or local standards are to be used when state standards are not

provided.

3. TImplements systems that allow teachers to analyze formative and summative data to monitor student progress and adjust
teaching and learning using an accelerated approach to support and monitor student progress;

4. Creates opportunities for teachers to patticipate in professional learing that is focused on curricutum, assessment, and
instructional practices. .

5. Engages in conversations about assessments and student progress with teachers.
C. TIndicaior B-Teacher Effectiveness.

1. Utilizes a school wide evaluation system and individualized coaching plans/professional growth plans (PGPs) to increase
teacher effectiveness.

2. ‘Evaluates classroom teaching and learning accurately and provides student work data to support the evaluation.

3. Provides specific evidence from the observed lesson that comnects to an overall area of strength,, an area of growth, and a
specific recommendation for next steps.

4. Uses teacher and student work data gathered through observations to determine what development activities or instructional
strategies will best meet the needs of cach individual teacher to improve overall teacher effectiveness.

5. Ensures most teachers receive a differentiated targeted support plan based on classroom. evaluations.
6. Includes opportunities for teachers to implement leaming in different ways and ensures teacher ownership of new learning.

7. Creates structures where teachers can support one another so that they can build and sustain their own learning in order to
impact student achievement.

D. Indicator C—Meeting Student Needs.

1. Engages all teachers in utilizing data to identify students in need of acceleration, intervention, extension, or other additional
supports.

2. Monitors student progress plans to ensure the academic needs of all students are being met.

3. Supports teachers in utilizing instructional supports within kigh-quality msiructional materials, when available, to ensure
that students master the content.

4, Tmplements rigorous, on grade-level instruction.
E. Indicator D—Instructional Focus.
1. Implements a schoolwide schedule and routines that maximize instructional time.

2. Plans and prioritizes his/her own schedule in order to engage in instructional leadership activities focused on teaching and
learning.

3. Ensures teachers have access to high-quality instructional materials to instruct all students.
4. Considers district and school goals when making decisions about instructional practices or priotities.

5. Utilizes other instructional leaders on campus to play a role in supporting and building teacher capacity in order to meet
both teacher and student goals.

6. Leads instructional staff meetings and/or ongoing applied professional learning with adult learning principles.

AUTHORITY NOTE: Promulgated in aceordance with R.S. 17:6, R.8. 17:7(6), R.8. 17:8.1-8.3, and R.8. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§507. Performance Expectation 3: Capacity Building

A. Education leaders consistently and effectively reflect on their leadership practice resulting in strategic action plans that Iead
to significant increase in student achievement and teacher proficiency. Leaders self-reflect to determine areas of growth and set
rigorous goals routinely to strengthen their own leadership practice. Education leaders implement and adjust school wide action
plans based on feedback and data collected in order to enhance student achievement and teacher effectiveness. Leaders collaborate
with colleagues at the school and system levels to implement local and school wide initiatives that consistently result in gains in
student achievement. The indicators in expectation 3 are designed to deseribe the degree to which educational leaders believe in,
value, and are committed to: '

1. suided collaboration for all stakeholders;

2. induction, support, and development of new staff;

3.. providing continuous professional growth and developmental support opportunities for fiture and current teacher leaders;

4. demonstrating lifelong learning; and

5. leading and implementing professional learning aligned to multiple data sources and guided by adult learning principles.
B. Indicator A—Reflective Practice. '

1. Reflects on their own leadership practice resulting in actions to increase student achievement and teacher proficiency.

2. Determines areas of growth and sets goals to strengthen his/her own leadership practice.

3. Implements school wide activities/action steps based on feedback and data.

4. Collaborates with colleagues at the school and system district levels to implement district local initiatives that result in gaing
in student achievement.

C. Indicator B—Leadership Development.




1. Utilizes teacher and student observational data with school leaders resulting in adjustments to the support that is provided
for teachers and to ensure student growth.

2. Provides coaching support and collaborative opportumities for teacher leaders based on professional development,
classroom support and observations, teacher evaluation data, and student achievement data.

3. Develops the leadership skills of others by establishing a career pipeline for mentor teachers, content leaders, and other
instructional leaders to assume additional responsibilities.

4. Provides opportunities for teachers and staff members to gain new learning.
D. Indicator C—Collaborative Practices.

1. Provides ongoing collaborative opportunities structures for teachers to strengthen instructional practice by examining
evidence of student learning and making instructional adjustments.

2. Provides for meaningful contribution from teachers that includes significant student or teacher data to inform decisions,
build teacher capacity, and increase student achieverment.

3. Monitors the quality of comtent within teacher collaboration so that it is a logical continuum that increases student learning.
E. Indicator D—Continuous Improvement.
1. Prepares and plans for new staff by providing induction and mentoring systems and support.

2. Systematically fosters and empowers the continuous learning and improvement of teachers and staff to the highest levels
of practice through job-embedded professional leaming opportunities.

3. Ensures individualized professional learning, aligned to the coaching plan/PGP, is provided to support teachers’ and staff
members’ skills, is guided by understanding of adult learning principles, and is measured with student data.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.5. 17:3502.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§509. Performance Expectation 4: School and Community Environment

A. Education leaders ensure the success of all students by collaborating with families and stakeholders who represent various
community interests and needs and mobilizing community resources that improve teaching and learning. The indicators in
expectation 4 are designed to describe the degree to which educational leaders believe in, value, and are committed to:

1. Thigh standards for all;
2. including family and community as partners;
3. respect for all families; and
4. continuous learning and improvement for all,
B. Indicator A—School Atmosphere.
1. Establishes a safe and positive campus atmosphere for students, staff members, families, and community stakeholders;
2. Manages conflict among stakeholders effectively.
3. Regularly collaborates with a school leadership team.
C. Indicator B-Community Engagement.
Develops productive relationships with stakeholders.
Uses communication to enhance student learning and build support for goals.

Provides needed support services for students and their families during school hours.

Cal o S

Creates opporfunities for stakeholder engagement to improve school climate for student learning.
D. Indicator C—Discipline.
1. Implements campus wide discipline system/plan to promote a positive learning environment for ail students.
2. Addresses stndent misconduct in a positive, fair, and unbiased manmner.
3. Incorporates problem-solving skills to manage student behavioral challenges.
4. Supports teachers in resolving discipline concerns.
E. Indicator D—Access to High-Quality Education.
1. Implements systems that enable all students to have access to effective teachers.

2. Develops initiatives to ensure all students are provided with learning opportunities and academic and social supports that
lead to academic success.

3. Supports teachers with identifying and utilizing resources for providing all students with educational opportunities.
F. Indicator E—Responsiveness to Stakcholders.

1. Incorporates and articulates a commitment to all students in the school mission and vision.

2. Incorporates the background knowledge of students’ communities in the school currculum.

3. Creates organizatiopal structures at the school that empower all students and parents across communities.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R_S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§511. Performance Expectation 5: Professionalism and Integrity

A. BEducation leaders ensure the success of all students by being professional and acting with integrity. The indicators in
expectation 5 are designed to describe the degree to which educational leaders believe in, value, and are committed to:



the common good over personal interests;
takmg respons1b111ty for actions;
professmnahsm and integrity in all relationships and decisions;

medeling high expectations; and

o e

contimously improving knowledge and skills.
B. Indicator A—Professional Norms.
1. Establishes and supports an environment that is open, productive, caring, professional, and trusting for teachers and stail.
2. Promotes accountability among teachers and staff for each student’s success and the effectiveness of the school as a whole.
C. Indicator B—Professional Behavior.

1. Provides professional direction by acting respectfully and responsibly in personal conduct, in relationships with others, and
expects staff and students to do the same.

2. Demonstrates the values of integrity, trust, collaboration, perseverance, and continnous improvemsnt.

3. Makes most decisions based on what is best for children and holds onese]frespons1ble for the academic achievement and
well-being of all students.

D. Indicator C—Policy.

1. Understands, implements, and supports school persomlel in following school and system expectations and policies to
maintain consistency and impartiality.

2. Models and ensures that all stakeholders understand, comply, and adhere to federal, state, and local laws, rights, policies,
and regulations.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R. 5. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§513. Performance Expectation 6: School -Operaﬁons/Mana‘gemel_lt

A. Education leaders ensure the success of all students by managing organizational systems and resources for a safe, high-
performing learning environment. The indicators in expectation 6 are designed to describe the degree to which educational leaders
believe in, value, and are committed to:

1. asafe and supportive leaming environment;
2. collaboration with all stakeholders;
3. responsible distribution of fiscal, physical, and lniman resources;
4. operating efficiently and effectively; and
5. management in service of staff and student learning.
B. Indicator A—Administrative Operations.
1. Manages the governance processes and internal and external politics toward achieving the school’s mission and vision.
2. Recruits, hires, and retains a diverse group of highly qualified professional staff.

3. [Establishes and monitors a system that ensures all staff, including but not Hmited to clerical, cafeteria, custodial, and
transportation, are productive and use their time effectively by focusing on student needs and student achievement.

C. Indicator B—Fiscal and Physical Management.
1. Acquires and manages fiscal, physieal, and other resources to support student learning and community engagement.

2. Analyzes data sources and utilizes feedback to make decisions for allocating resources in order to meet the needs and goals
of the school.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
Title 28
EDUCATION
Part CXXX1. Bulletin 746—Louisiana Standards for State Certification of School Personnel
Chapter 1. Iniroduction
§101. Purpose

A. Certification 1s a licensing process whereby qualified professionals become legally authorized to teach or to perform
designated duties in K-12 schools and early learning centers under the jurisdiction of the Board of Elementary and Secondary
Education (BESE).

B. Repealed.

C. Revisions to certification policy adopted by BESE will include specified implementation dates. Revisions fo Praxis exams
will allow for a 12-month transition period frem the date of adoption by BESE. Additionally:

1.-D. ...

E. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:8.1-8.9 and R_S. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1782 (October 2006), amended LR 43:1290
(July 2017), LR 46:17 (January 2020), LR 48:414 (March 2022), repromulgated LR 48:1014 (April 2022), LR 51:




Chapter 3. Initial Teacher Certification
Subchapter A. Teacher Certification Areas and Required Competencies
§301. Overview

A

B. Repealed.

C.-C.L

D.-I5b. Repealed

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902 and R.S. 17:8.1-8.5.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1797 (October 2006), LR 48:415 (March
2022), repromulgated LR 48:1017 (April 2022), repromulgated LR 49:2094 (December 2023), LR 51:

Subchapter B. Testing Required for Certification
§303. Certfication Fxams and Scores

A —-C2

3. Teaching of Reading: Elementary or Elementary Teaching Reading Language Arts Subtest in accordance with Subsection
O of this Section.

D.—D.lciwv

2. Effective 1/1/24, Teaching of Reading: Elementary or Elementary Teaching Reading Language Arts Subtest in accordance
with Subsection O of this Section.

3.—E.l.c.iv.

2. Teaching of Reading: Elementary or Elementary Teaching Reading Langnage Arts Subtest in accordance with Subsection
O of this Section.

3.-Gld

i, English Language, Literature, and Composition: Content Knowledge (0041 or 5641}, effective 9/1/9% to 7/20/13, score
160; and English Language, Literature, and Composition: Pedagogy (0043), effective 5/1/99 to 7/20/13, score 130;

fi. English Language Arts: Content and Analysis (5039), effective 1/1/14, score 168.
e.- L2.
J.  Content Add-on Certification Areas

1.-1b. ...
c. K-5 Computer Science and STEM. STEM for Elementary Grades (5036), effective 1/1/25, score 154.

K. -Ml.ec.

d. Teaching of Reading: Elementary or Elementary Teaching Reading Language Arts Subtest is accordance with Subsection
O of this Section.

2.-2.a.
b. Deaf and Hard of Hearing Pedagogy exam in accordance with §303.B.3 of this Section;

¢. Teaching of Reading: Elementary or Elementary Teaching Reading Langnage Arts Subtest in accordance with Subsection
O of this Section.

3.-3b. ...
c. Integrated to Merged program completers: Principles of Learning and Teaching appropriate to grade level K-6, 5-9, or 7-
12:;
d. Teaching of Reading: Elementary or Elementary Teaching Reading Language Arts Subtest is accordance with Subsection
O of this Section.

4 —4a
b. Significant Disabilities Pedagogy exam in accordance with §303.B.5;
c. Teaching of Reading: Elementary or Elemcntary Teaching Reading Language Arts Subtest is accordance with Subsection
O of this Section.
5.—5a.
h. Visual Impairments/Blind Pedagogy exams in accordance with §303.B.6;
¢. Teaching of Reading: Elementary or Elementary Teaching Reading Language Arts Subtest in accordance with Subsection
O of this Section.
N.—P2bhb.

AUTHORITY NOTE: Promuigated in accordance with R.S. 17:6, R.8. 17:7(6), R.8. 17:3902, and R.S. 17:8.1-8.5.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1797 (October 2006), amended LR 37:558
(February 2011), LR 38:1951 (August 2012), LR 46:01375 (October 2020), amended LR 48:416 (March 2022), repromulgated LR 48: 1018 (April
2022), LR 48:2099 (August 2022), LR 48:2554 (October 2022), LR 48:2730 (November 2022), LR 49:36 (January 2023), repromulgated LR
49:2096 (December 2023), amended LR 50:21 (January 2024), repromulgated LR 50:173 (February 2024), LR 51:

§305. Minimum Requirements for Approved Regular Education Programs for Birth to Kindergarten
A —Ade. Repealed.
AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, 17:7(6), R.S. 17:3902, and R.S. 17:407.81, and R.S. 17:8.1-8.5.
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HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1797 (October 2006), amended LR 33:433
(March 2007), LR 34:233 (February 2008), LR 34:1611 (August 2008), LR 35:222 (February 2009), IR 37:558 (February 2011), LR 38:1951
(August 2012), LR 40:279 (February 2014), LR 41:2128 (October 2015), LR 43:1304 (July 2017), LR 44:745 (April 2018), LR 45:525 (April
2019), LR 45:1458 (October 2019), LR 45:1748 (December 2019), LR 46:326 (March 2020), LR 46:1375 (October 2020), amended LR 48:421
(March 2022), repromulgated LR 48:1022 (April 2022), repromulgated LR 49:2099 (December 2023}, LR 51:

Subichapter C. General Teacher Competencies
§307. Imtroduction

A.—B.2. Repealed

AUTHORITY NOTE: Promulgated in accordance with R.8. [7:6, 17:7(6), R.8. 17:3902, and R_S. 17:8.1-8.3.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1798 (October 2006), amended LR 37:559
(February 2011), LR 38:3136 (December 2012, LR 43:1306 (July 2017), LR 45:1459 (October 2019), LR 46:1376 (October 2020), amended LR
48:421 (March 2022), repromulgated LR 48:1023 (April 2022), LR 51:

§309. General Competencies
A —H. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.8. 17:3902, R.S. 17:24.9, and R.S. 17:8.1-8.3.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1799 (October 2006), amended LR 33:433
(March 2007), LR 34:1611 (August 2008), LR 35:222 (February 2009), LR 35:894 (May 2009), LR 37:559 (February 2011), LR 37:882 (March
2011), LR 40:280 (February 2014), LR 43:1306 (July 2017), LR 45:1459 (October 2019), LR 46:1376 (October 2020), LR 48:421 (March 2022),
repromulgated LR 48:1023 (April 2022), LR: 48:1755 (July 2022), LR 51:

Subchapter D. Special Education Teacher Competencies
§311. Introduction
A. Repealed.

AUTHORITY NOTE:  Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.5. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1800 (October 2006), amended LR 33:1613
(August 2007), LR 34:233 (February 2008), LR 35:642 (April 2009), LR 36:486 (March 2010), LR 38:1952 {August 2012), LR 40:280 (February
2014), LR 43:1307 (July 2017), LR 44:745 (April 2018), LR 44:2133 (December 2018), LR 45:1459 (October 2019), amended LR 48:422 (March
2022), repromulgated LR 48:1023 (April 2022), LR 51:

§313. Learning Environments
A -G Repealed.

AUTHORITY NOTE: Promulgated in accordance with R_S. 17:6, R.8. 17:7(8), R.S. 17:8.1-8.3, and R.8. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1800 (October 2006), amended LR 35:221
(February 2009), LR 38:1952 (August 2012), LR 40:280 (February 2014), LR 43:1307 (July 2017), LR 45:1748 (December 2019), LR 46:326
{March 2020), LR 46:1376 (October 2020), amended LR 48:422 (March 2022), repromulgated TR 48:1023 (April 2022}, LR 51:

§315. Curriculum
A. -E.1. Repealed.

AUTHORITY NOTE: AUTHORITY NOTE:Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1801 (October 2006), amended LR 36:752
(April 2010), LR 37:559 (February 2011), LR 38:1952 (August 2012), LR 43:1309 (July 2017), LR.46:1377 (October 2020), amended LR 48:422
(March 2022}, repronmulgated LR 48:1024 (April 2022), LR 51:

§317. Assessment
A.—C.2. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.8. 17:8.1-8.3, and R.5. 17:3502.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 41:2129 {October 2015}, amended LR 43:423
(March 2022), repromulgated LR 48:1024 (April 2022), LR 51:

§319. Instructional Planning
A —-C. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902,
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:423 (March 2022), repromulgated LR
48:1025 (April 2022), LR 51: :

Subchapter E. English Language Arts and Literacy Teacher Competencies
§321. Introduction
A.—D.1. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1803 (Ociober 2006), LR 43:1311 (Jaly
2017), amended LR 48:423 (March 2022), repromulgated LR 48:1025 (Apnl 2022}, LR 51:

§323. Content Knowledge Competencies

A.—C.8. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1803 (October 2006), amended LR 36:2547
(November 2010), LR 40:280 (February 2014), LR 44:2000 (November 2018), LR 45:1750 (December 2019), amended LR 48:423 (March 2022),
repromulgated LR 48:1025 (April 2022), LR 48:1755 (July 2022), LR 50:

§325. English Language Arts Content Pedagogy Competencies
A.—D.8. Repealed..

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R_S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1804 (October 2006), amended LR 33:2355
{November 2007), LR 35:1487 (August 2009), LR 43:1311 (July 2017), LR 46:1377 (October 2020}, amended LR 48:424 (March 2022),
repromulgated LR 48:1026 (April 2022), LR: 48:1756 (July 2022}, LR 51:




§327. Disciplinary Literacy Competencies
A.—C.2, Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8. 1-8;3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1805 (Qctober 2006), amended LR 48:426
{March 2022), repromulgated LR 48:1028 (April 2022), LR 51:

Subchapter F. Mathematics Teacher Competencies
§329. Imtroduction
A. Repealed

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R_S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:426 (March 2022), repromulgated LR
48:1028 (April 2022), LR 51:

§331. Content Knowledge Competencies

A.— A 8. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:426 (March 2022}, repromulgated LR
48:1028 {April 2022), LR 50:487 {April 2024), LR 51: _

§333. Content Pedagogy Competencies

A —D.A4, Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:427 (March 2022), repromulgated LR
48:1029 (April 2022), LR 50:488 {April 2024), LR 51:

Subchapter G.Early Childhood Teacher Competencies
§335. Introduction

A. Repealed

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:428 (March 2022), repromuigated LR
48:1029 (April 2022}, LR 51:

§337. Early Childhood Pedagogy Competencies
A —EA4 Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, RS, 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:428 (March 2022), repromulgated 1030
(April 2022), repromulgated LR 48:1030 (April 2022), LR 51:

Subchapter H.Other Certification Area Competencies
§339. Introduction

A. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Prommlgated by the Board of Elementary and Secondary Education, LR 48:428 (March 2022), LR 50:

§341. Other Special Education Areas
A.-E. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1805 (October 2006), amended LR 41:917
(May 2015), LR 45:230 (February 2019), LR 46:1378 (October 2020), amended LR 48:428 (March 2022), repromulgated LR 48:1030 (April 2022),
LR 51:

§343. Middle Grades 4-8 Education
A -B. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902. _

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1305 (October 2006), amended LR 38:762
(March 2012), LR 38:3136 (December 2012), LR 45:1459 (October 2019), amended LR 48:429 (March 2022), repromulgated LR 48:1030 (April
2022), LR 51: .

§345. Secondary Grades 6-12 Education
A -L Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1805 (October 2006), amended LR 38:3136
(December 2012), LR 45:1459 (October 2019), LR 46:1378 (October 2020), amended LR 48:429 (March 2022), repromulgated LR 48:1031 (April

2022), LR 51:
§347. All Levels K-12 Education

A -G Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.3. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 34:432 (March 2008), amended LR 34:1610
(August 2008), LR 38:3137 (December 2012), amended LR 48:429 (March 2022), repromulgated LR 48:1031 (April 2022), LR 51:
Chapter 5. Teaching Credentials, Licenses and Certifications
Subchapter A. Standard Teaching Certificates
§507. Professional Level Certificates

A.-B.
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1. Alternate preparation completers completing a one-year in-state residency as teachet of record must hold a practitioner’s
license (PL) in the certification area in which the teacher preparation program was completed and receive mentoring, as outlined in
LAC 28:XI.V.996, during the first year on a PL by a school-system based mentor teacher in accordance with §553 of this Chapter.

2.-G3. ...

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.

HISTORICAIL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1813 (Qctober 2006), amended LR 35:2752
(December 2009), LR 36:2843 (December 2010), LR 38:2366 (September 2012), LR 40:1331 (July 2014), LR 46:1381 (Qctober 2020), amended,
LR 48:430 (March 2022), LR 48:1273 (May 2022), LR 48:2554 (October 2022), LR 49:37 (January 2023), LR 50:24 (January 2024), LR 50:488
(April 2024), amended LR 50:660 (May 2024), LR 51:

Subchapter B. Nonstandard Teaching Credentials
§531. Temporary Employment Permit (TEP)

A —F1

2.  Standards of effectiveness arc successfully met in accordance with LAC 28:CXIVII (Bulletin 130} during each year on the
TEP. .

3.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R 8. 17:3902.
HISTORICAL NOQTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:438 (Ma.rch 20223, repromulgated LR
4%:1041 (April 2022), LR 49:40 (Jamuary 2023), LR 50:27 (January 2024), LR 51:

Subchapter C. Ancillary Teaching Certificates
§537. Introduction

A —A2D.
¢. Montessori teacher;
d.-D.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, B.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:439 (March 2022), repromulgated LR
48:1042 (April 2022), amended LR 50:662 (May 2024), LR.51:

§543. Nonpublie Montessori Teacher Certificate
A.-B.

1. For a Class C Montessori Certificate—the teacher must have completed training from an approved provider listed in §1363
of this Part.

2. Fora Class B Montessori certificate:
a.—b. |
3. For Class A Montessori certificates:
a.—cC.
C. Beginning January 1, 2025, applicants must earn. the required mumber of semester hours or contact hour equivalent in the
teaching of reading and literacy in alignment with the science of reading competencies for certification.
1. Birth-K, PK-3, or Grades 1-5: 9 semester hours.
2. Middle Grades: 6 semester hours.
3. Secondary 6-12 content areas or all-level K-12 areas: 3 semester hours.
D. An applicant for certification to teach kindergarten through third grade shall also pass the BESE-approved Teaching of
Reading: Elementary ot Teaching of Reading: Elementary Subtest exam in accordance with §303.0 of this Part.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:441 (March 2022), repromulgated LR
48:1044 (April 2022), amended LR 50:663 (May 2024), LR 51:
Chapter 13. Endorsements to Existing Certificates
Subchapter A. Regular Education Level and Area Endorsements
§1315. Requirements to Add a Secondary (Grades 6-12) Specialty Content Area (Agriculfure, Business, Computer
Science, Family and Consumer Sciences, Journalism, Marketing, Speech, Technology Education)

A-Al

a. For Computer Science Grades 6-12 only, candidates also have the option of successful completion of a BESE-approved
micro-credential Compuier Science Grades 6-12 training program.

2.-B.1. ...
2. earn 21 credit hours in the specialty confent area; or

3. For Computer Science Grades 6-12 only, candidates also have the option of successful completion of a BESE-approved
micro-credential Computer Science Grades 6-12 training program; and

4. complete three semester hours in the teaching of reading and literacy, or other literacy options in accordance with §1301 of
this Part. .

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R:S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:456 (March 2022), repromulgated LR
48:1065 (April 2022), amended LR 50:668 (May 2024), LR 51:




Subchapter C. All Other Teaching Endorsement Areas
§1363. Montessori Teacher Certification

A. A credential to teach Montessori at the levels prescribed by the training institution may be added to a standard teaching
certificate for teachers who have completed training from one of the following entities:

1,-3. ...

4. The Montessori World Educational Institute;
Repealed.
Southwestern Montessori Training Center;

5
6
7. International Montessori Council;
8
9

any program accredited by the Montessori Accreditation Council for Teacher Education.
B. Eligibility Requirements.
1. Class C Montessori endorsement: successfully complete training from an approved provider listed in this Section.

2. Class B Montessori endorsement: requirements of Class C and have at least one year of effective teaching experience in a
Montessori school, verified in accordance with §103 of this Part.

3. Class A Montessori endorsement: requirements of Class B and a bachelor’s degree from a college or university accredited
in accordance with 34 CTR 602.

C. Beginning January 1, 2025, applicants must earn the required number of semester hours or contact hour equivalent in the
teaching of reading and literacy in alignment with the science of reading competencies for certification as follows:

1. Birth-K, PK-3, or grades 1-5: 9 semester hours.
2. Middle grades: 6 semester hours.
3. Secondary 6-12 content area or all-level KO12 areas: 3 semester hours.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.5. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:465 (March 2022), repromulgated LR
48:1073 (April 2022), LR 51:

§1373. Computer Science and STEM Grades K-5 Specialty Content Area
A. Eligibility Requirements. A candidate must:
1. hold avalid OS, Level 1, or higher teaching certificate;
2. earn a passing score for Praxis—Principles of Learning and Teaching K-6 exam;

3. complete nine semester hours in the teaching of reading and literacy, or other literacy options as outlined in §1301 of this
Chapter in alignment with the literacy foundations competencies, and

4. one of the following:
a. pass the STEM for the Elementary Grades Praxis exam;
b. - earn 21 credit hours in computer science and STEM content with a minimum of 3 semester hours in computer science or
educational technology; or :
c. successfully complete a BESE-approved micro-credential Computer Science and STEM Grades K-5 training program.

B. An applicant applying for certification to teach kindergarten through third grade shall pass the BESE-approved Teaching of
Reading: Elementary or Teaching of Reading: Elementary Subtest exam in accordance with §303 of this Part.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR51:

§1375. Certification Designations
A. Designations may be added to a teaching certificate to recognize additional work completed, such as additional coursework,
fellowships, department initiatives, or other professional lsarning approved by LDOE.

B. For a Master’s Degree Plus 30 Graduate Hours designation, thirty semester hours in excess of the coursework necessary to
award the first Master’s degree are required. All coursework must be completed at the graduate level from a college or miversity
acceredited in accordance with 34 CFR 602 with a letter grade of “C” or better and be verified on official transcripts. Undergraduate-

level coursework will not be accepted.
C. Eligibility Requirements.
1. hold a valid certificate appropriate to the credential; and
2. submit documentation of additional coursework, participation in professional development, fellowship, or other initiatives
approved by LDOE.

AUTHORITY NOTE: Prommlgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Chapter 15. Administrative and Supervisory Credentials
Subchapter A. The Educational Leadership Certificate
§1505. Educational Leader Certificate Level 1 (EDL 1)

A —A3b.

¢. provide documented evidence of leadership experiences of 240 clock hours or more aligned with performance
expectations as listed in LAC 28:CXLVI Bulletin 146 at the school and/or district level; and

d.—4.4d.
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5.-5.a Repealed.

6. Alternate Pathway 4 — School Level Leader. The alternate pathway 4 is for individuals who hold an advanced degree or
certain military experience and seek issuance of an EDL 1. The candidate must:

a.

b. Thold a graduate degree in public administration, business administration, or a juris doctorate degree, or have been a
commissioned officer of the United States military who has been honorably discharged with a pay grade O-3 or higher.

c.—d

e. For Alternate Pathway 4 only, the certificate is a five-year, non-renewable certificate. If a candidate is not otherwise
eligible for advancement to the EDL 2 in accordance with § 1507 of this Chapter, the certificate may be advanced to the EDL 2 upon
the educational leader successfully meeting the standards of effectiveness for five years as a school leader, in accordance with. §103
of this Part.

B. EDL 1 Extensions.

1. AnEDL1 is valid for three vears initially and may be extended thereafier for a period of one year at the request of an LEA.
EDL 1 certificates are limited to two such extensions.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6(A)(10}, (11), and (15}, R.8. 17:7(6), R.S. 17:10, R.8. 17:22(6), R.8. 17:391.1-
391.10, and R.S. 17:411.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:466 (March 2022), repromulgated LR
48:1075 (April 2022), LR 48:2102 (August 2022), smended LR 50:672 (May 2024), LR 50:974 (July 2024), LR 51:
Subchapter B. Out-of-State Administrative Certification Structure
§1519. Ouf-of-State Principal Level 1 (OSPT)

A. This is a five year, non-renewable Louisiana certificate issued to an individual who holds comparable out-of-state certification
as a principal or educational leader, authorizes the individual to serve as a principal or assistant principal in a Louisiana school
system, and is issued upon employment as a principal or assistant principal in a Louisiana school system.

1. Eligibility requirements:
a. avalid out-of-state certificate as a principal or comparable educational leader certificate;

b. applicants holding an out-of-state certificate that is not valid must have served successfully as an assistant principal or
principal for at least one year within the five year period immediately preceding first employment in Louisiana, as verified by the
out-ofstate employing authority or SEA. An applicant who has not served successfully as an assistant principal or principal for at
least one vear within the five year period immediately preceding first employment in Louisiana may be issued a one-yedr non-
renewable OSP certificate.

¢. Applicants issued the one year OSP certificate must meet the standards of effectiveness in accordance with §103 of this
Part for issuance of a five-year non-renewable OSP 1 certificate.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), 17:8.1-8.4, and R.S. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Educauon, LR 48:469 (Marchk 2022), repromulgated LR
48:1077 (April 2022), LR 51:

§1521. Out-of-State Principal Level 2 (OSP2)
A-Ala

b.  completion of Louisiana PRAXIS requirements for school leaders or qualify for exam exclusion in accordance with R_S.
17:8.4(A)(3) by fulfilling a minimum of four years of successful experience as a principal in another state, as verified by the out-of-
state employing authority or SEA; and

¢. aminimum of three years of successful experience as a principal or assistant principal verified in accordance with §103
of this Part. -

B.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), 17:8.1-8.4, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:469 (March 2022), repromu]gated LR
48:1078 (April 2022), amended LR 50:673 (May 2024), LR 51:

§1523. Out-of-State Superintendent (OSS)
Alc.

d. five years of successfil administrative or management experience in education at the level of assistant principal or above
with assistant principal experience limited to a maximum of two years of experience in that position;

e. three years of successfnl teaching experience with all out-of-state experience verified as successful by the out-of-state
employing authority or SEA; and

f.  earn a passing score on the Louisiana Praxis exam for school superintendents.
2.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), 17:8.1-8.4, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:470 (March 2022, repromulgated ER
48:1078 (April 2022), amended LR 50:673 (May 2024), LR 51:
Title 28
EDUCATION
Part XLV. Bulletin 996—Standards for Approval of Teacher and/or Educational Leader Preparation Programs
Chapter 1. Introduction
§163. Definitions

Accredited (formerly regionally accredited)—a term used to denote the status of public recognition that a nationally recognized
accrediting agency grants to an educational institution or program that meets the agency standards and requirements in accordance
with 34 CFR 602. When used in this Part, regionally accredited shall be replaced with accredited in accordance with 34 CFR 602.




Alternative Teacher Preparation Program—a patbway for candidates with a minimum of a baccalawreate degree earned at an
institution accredited in accordance with 34 CFR 602 which combines professional knowledge with field experiences, including a
one-year supervised internship in a school setting. For admission to an alternative program, applicants must demonstrate content
mastery.

Ancillary Certificate—a type of Louisiana certificate that allows a qualified person who is not a certified teacher to provide
services in a school setting.

Associate Resident—a teacher of record who holds an associate degree, is enrolled in an undergraduate teacher preparation
program, and who is in their residency year of the program.
Baccalaureate—a term used to denote an undergraduate degree or program such as bachelor of arts or bachelor of science.

CAEFP Completer—a completer is referenced as a candidate who successtully satisfied all program requirements of a preparation
program at least six months previcusly and who is employed in a position for which they were prepared for state licensure.

Certification—a licensing process whereby qualified professionals become legally authorized to teach or to perform designated
duties in the schools under the jurisdiction of BESE.

Cohort—a group of teacher candidates or program completers that entered or gradunated from a teacher preparation program at the
same time or shared common program experiences.

Completer—per LDOL and Title II standards, a completer is referenced as a teacher candidate who has successfully completed a
traditional or alternative certification teacher preparation program.

Competencies—a set of learning outcomes teacher candidates must demonstrate to show mastery in general and content specific
content areas.

Endorsemenr—a permanent certification, license, or credential added to an existing teaching certificate.

Equivalent Contact Hours—time spent with the instructor, time spent practicing or engaging in instruction, or a combination of
both. One credit hour is equivalent to 15 contact hours.

Graduate—a term used to denote a degree, coursework, or program beyond the baccalaureate degree level such as masters of
education or masters of arts in teaching.

Louisiana Employing Authority or Local Education Agency (LEA)—a BESE-approved school or other BESE-approved entity
employing a Louisiana educator for the purposes of providing educational services to Louisiana students. The BESE-approved school
or entity is responsible for the evalnation of educators and submission of certification requests in accordance with Louisiana law and
BESE policy. These include Touisiana approved public, charter, and non-public schools, BESE-approved third party entities
contracted to school systems, and BESE-approved early learning centers.

Mentor Teacher—a teacher who supports aspiring teachers participating in undergradnate and post-baccalaureate programs.
Mentor teachers use a cycle of coaching focused on instructional decisions to meet the needs of all students. Mentors may co-teach
with year-long residents or may support teachers without co-teaching. Mentors may also support new teachers or developing teachers
in need of coaching, including teachers with an intensive assistance plan, in accordance with LAC 28:CXLVII Bulletin 130.

Mentor Teacher Ancillary Certificate—a type of certificate that authorizes an individual to serve as a mentor for undergraduate or
post-baccalaureate teacher residents.

Non-Education Bacecalaureate Degree —a baccalaureate degree earned through an institution of higher education accredited in
accordance with 34 CFR 602 that does not result in eligibility for teacher certification in the state in which the program is approved
to operafte.

Post-Baccalaureate Alternative Certification Program—a program offered prior to July 1, 2002, that provided opportunities for
individuals with a minimum of a baccalaureats degree to become certified public school teachers. Applicants seeking certification
under this program submitted an official transcript for evaluation to a Louisiana college or university with an approved teacher
education program.

Practitioner—a candidate who serves as the teacher of record and is currently enrolled in an alternative certification program.

Resident—an aspiring teacher in a traditional preparation program or alternative certification program who is not serving as the
teacher of record and who is in their residency year of the program.

Resident activities—any activity needed to meet or exceed policy requirements accomplished during the year-long residency
period (i.e., lesson plamning, developing IEP/TAP plans, analyzing student assessment results, etc.).

Residency courseworfi—course or module requiring residenicy placement and activities; coincides with residency year/experience.

Residency experience—encompasses all activities or expectations that occur during the year-long residency period (i.¢., placement,
meetings, school events, etc.).

Traditional Teacher Preparation Program—a bachelor of arts or bachelor of science degree program that includes general
education courses, certification focus area(s), professional education courses, field experiences, and student teaching/residency in a
school setting.

Undergraduate—a term used to denote a degree, coursework, or program at the baccalaureate degree level such as a bachelor of
art or bachelor of science.

AUTHORITY NOTE: Promulgated in accordance with R.S. 176, 17:7(6), R.S. 17:3902, and R.S8, 17:407.8]1, and R.8. 17:8.1-8.5.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§105. Acronyms
A. Listed below are the full identifications.of acronyms used in this publication.
BESE—Board of Elementary and Secondary Education.
BOR—Board of Regents.
CAEP—Council for Accreditation of Educator Preparation.
CCSS—Common Core State Standards.
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CDA—Child Development Associates credential.

CHEA—Council for Higher Education.

ECAC— Early Childhood Ancillary Certificate.

IEP—mdlwduahzed education plan.

K- 12— kindergarten through twelith grade.

LDOFE—Louisiana Department of Education.

LEAP 211 puisiana Educational Assessment Program for the 21st century.
LSDAS—Iouisiana School and District Accountability System.
NCATE—National Council for the Accreditation 6f Teacher Education.
. K- 3—pre-kindergarten thiough third grade. |
PK-]2—pre-kindergarten through twelfith grade.

TEAC—Teacher Education Accreditation Council.

USDOE—U.S. Department of Education.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902, and R.8. 17:407.81, and R.S.17:8.1-8.5.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
Chapter 3. Tnitial State Approval for Teacher or Educational Leader Preparation Programs

§303. Initial Approval
[Fermerly §203]

A -C2.

a. develop and assess candidate mastery of applicable literacy competencies, which are found in LAC 28:CXIVI, Bulletin
146;

b.—0C.

. AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(10), 17:7(6), and 17:7.2.

 HISTORICAL NOTE: Promuigated by the Board of Elementary and Secondary Education, LR 30:2453 (November 2004), amended LR
35:2327 (November 2009), LR 37:361 (February 2011), LR 43:2486 (December 2017), LR 45:228 (Fehruary 2019), LR 45:902 (July 2019),
repromulgated LR 46:892 (July 2020), amended LR 48:1757 (July 2022), LR 50:675 (May 2024), LR 51:

Chapter 7. Louisiana State Standards for Educator Preparation Programs

Subchapter A. Teacher Preparation Programs

§741. Imtroduction

A,

B. Current approved preparation providers must demonstrate alignment of approved traditional and alternative programs to the
program requirements described in this subchapter and be approved by BESE before July 1, 2018. Providers shall seek approval by
submitting assurances ot, if seeking to offer an innovative model as described in §743 of this bulletin, by submitting an innovative
design application. The LDOE shall publisk the assurances and the innovative design application on the LDOE website.

C. Afier July 1, 2018, teacher candidates shall be admitted only to traditional and alternative teacher preparation programs that
meet the requirements descn‘bed in this Subchapter.

D, The following are deadline dates for program completion for approved teacher preparation programs approved prior to
October 1, 2016:

1. August 31, 2021 is the last date for candidates enrolled in approved alternative teacher preparation programs that were
approved prier to October 1, 2016 to complete prograrms.

2. August31, 2022 is the last date for candidates enrolled in traditional teacher preparation programs approved prior to October
1, 2016 to complete those programs.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(A)(10), (11), and (15), R.8. 17:7(6), R.8. 17:10, R.8. 17:22(6), R.8. 17:391.1-
391.10, and R.S. 17:411. '

. HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 43:1330 (July 2017), amended LR 43:2492
{December 2017), LR 51:

§743. Minimum Requirements for Traditional Teacher Preparation Programs
A -Ala

i.  develop and assess candidate mastery of applicable literacy competencies, which are found in LAC 28:CXTVL, Bulletin
146;

ii. 6. |

7. Beginning with the 2026-2027 school year, for all certification areas, the program shall include instruction on teaching
students compuier science, which may be incorporated into an existing course of study.

B. The program shall sequentially develop and assess teacher candidates® mastery of applicable Louisiana teacher preparation
competencies codified in LAC 28:CXIVI, Bulletin 146 through a combination of general education, content area, and teaching
coursework, assessments, and related practice experiences.

1.—-2. ...

C. Programs shall include the following practice experiences, which directly align with and sequentially develop the
competencies identified in LAC 28:CXLVI, Bulletin 146 :

1.-E. ...




AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(A)(10), (11), and (15), 17:(6), 17:10, 17:22(6), 17:391.1-391.10, and
17:411, and 17:7.2.

HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 43:1330 (July 2017), amended LR 43:2492
(December 2017), LR 45:229 (February 2019), LR 48:1274 (May 2022), LR 48:1758 (July 2022), LR 49:41 (January 2023), LR 49:246 (February
2023), repromulgated LR 49:851 (May 2023), LR 50:20 (January 2024), amended LR 50:678 (May 2024), LR 51:

§745. Minimum Requirements for Alternative Teacher Preparation Programs

A. An alternate teacher preparation program is a program that includes a minimum number of credit or contact hours of
coursework or training and required practice experiences. There are three types of alternative teacher preparation programs. |

1.-B.l.a.

i.  develop and assess candidate mastery of applicable literacy competencies, which are found in LAC 28:CXLVI, Bulletin
146 ; and

i — 6.

7. Beginning with the 2026-2027 school year, for all certification areas, the program shall include instruction on teaching
students computer science, which rmay be incorporated into an existing course of study.

C. The program shall sequentially develop and assess teacher candidates’ mastery of applicable Louisiana teacher preparation
competencies codified in LAC 28:CXTVI, Bulletin 146 through a combination of coursework, assessments, and related practice

experiences,

D. Programs must include the following practice experiences, which directly align with and sequentially develop the
competencies identified in LAC 28:CXIV], Bulletin 146.

1.—E3. ...
F. To be admitted into an alternative teacher preparation program, candidates must meet the following requirements:

1. possess a non-education baccalaureate degree from an institution accredited in accordance with 34 CFR 602;

2.—4b. ...

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(A)(10), (11), and (15), 17:7(6), 17:10, 17:22(6), 17:391.1-391.10, and
17:411; and 17:7.2.

HISTORICAL NOTE: Promulgated by the Board of Elemeniary and Secondary Education, LR 43:1331 (July 2017), amended LR 43:2492
{(December 2017), LR 45:1751 (December 2019), LR 46:324 (March 2020), LR: 48:1274 (May 2022), LR 48:1759 (July 2022), LR 49:41 (January
2023), LR 49:246 (February 2023), LR 49:256 (February 2023), repromulgated LR 49:852 (May 2023), LR 50:20 (Jarmary 2024), amended LR
50:678 (May 2024), LR 51:

Subchapter B. Alternate Educational Leader Preparation Programs
§747. Educational Leader Practitioner (Residency) Program

A.  State-approved non-university providers and Louisiana colleges or universities may choose to offer an educational leader
practitioner {residency) program for certifying successful candidates for educational leader, level 1 certification. £Two additional
alternative paths are available to individuals seeking an educational leader certificate level 1; see LAC 28:CXXXI.Chapter 15

(Bulletin 746), for paths 1 and 2.3 Educational leader practitioner program providers must submit a program proposal to the Louisiana
Department of Education. Programs will be reviewed for adherence to program requirements, and may be recommended to BESE

for approval status.
1.

a. possess a baccalaureate degree from an institution accredited in accordance with 34 CFR 602;

b. - 10.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6(A¥10), (11), and (15), 17:7(6), 17:10, 17:22(6)}, 17:391.1-391.10, and

17:411.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 43:1333 (July 2017), amended LR 45:229

(February 2019), amended LR 50:679 (May 2024), LR 51:
§749. Minimum Requirements for Early Childhood Ancillary Certificate Progranis

A -B.

C. The program must sequentially develop and assess teacher candidates’ mastery of applicable Louisiana teacher preparation
competencies in accordance with LAC 28:CXLVI, Bulletin 146, through a combination of coursework, assessments, and related
practice experiences.

D. Programs must include the following practice experiences, which directly align with and sequentially develop the
competencies identified in LAC 28:CXLVI, Bulletin 146:

1.—-E. ...
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(10), 17:7(6), and 17:7.2.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 45:903 (July 2019), LR 48:1092 (Aprif 2022),
LR 51:

§1301. Acronyms
[Formerly §601]

A. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(10), R.S. 17:7(6), and R.8. 17:7.2.
HISTORICAL NOTE:  Promulgated by the Board of Elementary and Secondary Education, LR 28:1736 (August 2002),
amended LR 30:2459 (November 2004), LR 35:2331 (November 2009), LR 36:754 (April 2010), LR 37:566 (February 2011), LR

40:1002 (May 2014), LR 48:1092 (April 2022), LR 51:
COMPARISON DOCUMENT
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Title 28
EDUCATION
Part CXXXVIL. Bulletin 125—Standa.rds for Educational Leaders in Louisiana

Chapier 1. Purpose
§101. Introduction
Repealed.

AUTHORITY NOTE: Promulgated in acoordance with R.S. 17 and R.S.17:6(A)(10). :
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33 1335 (July 2()07) amended LR 36:2244
{October 2010), repronlgated LR 37:861 (March 2011), LR 51:

Chapter 3. Professional Standards: :
§301. Professional Standards for Educational I.eaders

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and 17:6(A)(10).
HISTORICAL NOTE: Promulgated by the Beard of Elementary and Secondary Education, LR 33:1335 (July 2007), repromulgated LR 37:861
(March 2011), amended LR 45:233 (February 2019), LR 31:

§303, Performance Expectation 1
Repealed.

AUTHORITY NOTE: Promulgated in accordance with R-S. 17 and R.8.17:6(A)(10).
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1335 (Iuly 2007), reproinulgated LR 37:862
(March 2011), LR 51:

§305. Performance Expectation 2
Repealed.

AUTHORITY NOTE: Prommlgated in accordance with R.S. 17 and R.S.17:6(A)(10).
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1336 (July 2007), repromulgated LR 37:863
(March 2011), LR 51:

§307. Performance Expectation 3

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and R.S.17:6(A)(10).
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1336 (July 2007), repromulgated LR 37:864
{(March 2011), LR 51:

§309. Performance Expectation 4
Repealed.

AUTHORiT Y NOTE: Promulgated in accordance with R.S. 17 and R.8.17:6{A}10).
HISTORICAL NOTE: Promulgated by the Boa.rd of Elementary and Secondary Education, LR 33:1337 (July 2007), repromulgated LR 37:864
(Match 2011), LR 51:

§311. Performance Expectation 5
Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17 and R.8.17:6(A)(10).

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1337 (July 2007), repromulgated LR 37:865
(March 2011), LR 51:

§313. Performance Expectation 6: The Education System

Repealed.

AUTHORITY NOTE: Prommlgated in accordance with R.S. 17 and R.8.17:6(A)(10).

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1338 (July 2007), repremulgated LR 37:866
(March 2011), LR 51: '
Chapter 5. Glossary
§501. Delinitions

Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17: and R.8.17: 6(A)(10). .

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 33:1338 (July 2007), LR 51:
Title 28
EDUCATION
Pari CXLVL Bulletin 146—Louisiana Coempetencies and Standards for Teachers and Educational Leaders




Chapter 1. Purpose
§101. Introduction

A. Competencies establish clear and comprehensive standards for teachers and educational leaders in the state of Lowisiana and

outline expectations required for effective teaching and leadership is K-12 education. The framework for teacher preparation
programs, ceriification processes. and ongoing professional learning alions with Louisiana’s commitment to continuous

improvement and excellence in education.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902 and R.S. 17:8.1-8.5.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Chapter 3. Teacher Competencies
Subchapter A, General Teacher Certification Areas and Required Competencies
8301. Overview ‘
A. The Louisiana competencies for initial teacher certification define what a teacher candidate must know and be able to do in

order to be eligible for certification upon completion of a BESE-approved teacher preparation program. The competencies represent

the knowledge and skiils needed for teacher candidates to successflly transition to teaching. as determined by comtent experts,
eleimentary and secondary educators. and postsecondary education leaders. The competencies establish what teacher candidates

should be tanght. Preparation providers and school system partners determine how the competencies are developed throngh quality

practice experiences that include, at a minimum, a year-long residency as defined in LAC 28: XTIV Bulletin 996.

B. When a candidate has successfully completed a state-approved program that develops and assesses mﬁsterv of the

competencies and has met state testing and grade point average certification requirements, the program provider recommends the

candidate for certification.

1. The IL.DOE will accept no final grade below a "C" in coursework within the approved undereraduate program, with the

exception of the general education requirements. All coursework used for certification purposes must be for regular oredit and not
of a remedial or developmental nature. :

C. The following teacher preparation competencies apply to_all areas and grade levels for which a teacher candidate may be
certified to teach. The competencies identify essential knowledge and skills that alien with expectations for practicing teachers

including but not limited to what a teacher candidate must know and be able to do in order to:

1. communicate and collaborate with students. colleagues, families, and commumnity members fo support student learning and
development; and

2. design and deliver effective instruction to all students, including students with exceptionalities and students in need of
academic and non-academic intervention in a regular education setting.

D. Teacher preparation programs are authorized by certification areas, which are organized by subject area and grade band.
Competencies outlined in this Part are required for each certification area.

E. Early Childhood Certification Areas and Required Competencies.
1. Birth to Kindergarten:
a. Subchapter A. General
b. Subchapter C, English Language Arts
¢.  Subchapter D, Mathematics
d. Subchapter E. Barly Childhood

2. Early Childhood PK-3:
a.__ Subchapter A. General
b. Subchapter C. English T anguage Arts
¢.  Subchapter D, Mathematics
d. Subchapter E, Early Childhood
F.Elementary Grades 1-5.
1. _Subchapter A, General

2. Subchapter C, English Lanonage Aris
3. Subchapter D, Mathematics
G. Middle Grades 4-8.

1. English/T angnage Arts;
a. Subchapter A, General

b. Subchapter C, English Language Arts
2. Mathematics:

a. _ Subchapter A, General

b. Subchapter C, Disciplinary 1iteracy

c.  Subchapter D. Mathematics
3. _Science:

a.  Subchapter A. General

b.  Subchapter C. Disciplinary Literacy

¢. Subchapter F, Science
4. Sogial Studies:




a. Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. _ Subchapter F. Social Studies

H. Upper Grades 6-12.

1. Agriculture: _
a. Subchapter A, General

b. Subchapter C. Disciplinarv Literacy _

¢c. Subchapter F. Asriculture

2. Bioclogw:
a. Subchapter A, General
b. Subchapter C, Discipliriary Literacy

c. Subchapter F. Science

3. Business:
a. - Subchapter A, General
b. Subchapter C, Disciplinary Literacy
c. Subchantér F. Business
4, Cherﬁis@.
a. Subchapter A General
b. _Subchapter C. Disciplinary Literacy

c. _Subchapier I, Science

5. Computer Science:

a. _Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢.__Subchapter F. Computer Science
6. Earth Science:
a.  Subchapter A, General

b. Subchapter C, Disciplinary Literacy
¢c. Subchapter F. Science

7. Environmental Science:
a.  Subchapter A, General
b._ Subchapter C. Disciplinary Literacy

c.  Subchapter F, Science

8. English/I angnage Arts:
a.  Subchapter A. General

b. Subchapter C, English [anguage Arts

9. Family and Consumer Sciences;
a. Subchapter A. General
b. Subchapter C, Disciplinary Literacy
c.  Subchapter ¥, Family and Constumer Sciences

10, Foreign Iangnages:
a. Subchapter A. General

b. Subchapter C, Disciplinary Literacy

¢. Subchapter F, Foreign Languages
11. General Science:
a.  Subchapter A General

b. Subchapter C, Disciplinary Literacy

c. _Subchapter F, Science
12. Journalism:

a. Subchapter A, General
b. Subchapter C. Discipli Literac

¢. Subchapter F, Journalism
13. Marketing:




a.  Subchapter A. General

b.  Subchapter C. Disciplinary Literacy

c.___Subchapter F. Business and Marketing
14. Mathematics:

a.  Subchapter A. General
b.  Subchapter C, Disciplinary Literacy
¢.  Subchapter E. Mathematics

15, Physics:
a.  Subchapter A, General

b._ Subchapter C, Disciplinary Literacy

¢. Subchapter F, Science
16. Social Stndies:

a.  Subchapter A, General
b. Subchapter C, Disciplinary Literacy
¢. _ Subchapter F. Social Studies

17. Speech:
a. Subchapter A, General

b. _ Subchapter C. Disciplinary Literacy

18. Technology Education:
a.  Subchapter A, General
b.  Subchapter C, Discipli Literac
¢. Subchapter F, Technology
L GradesK-12.
1. Ast
a. Subchapter A, General

b. Subchapter C, Disciplinarv Literacy
¢.  Subchapter F. Art

2,  Dance:
a. _ Subchapter A, General
b. Subchapter C, Disciplinary Literacy
c. _Subchapter I, Dance

3. Foreign Languages:
a__ Subchapter A. General
b. Subchapter C. Disciplinary Literacy
¢. Subchapter F, Foreign Languages

4. Music:
a. Subchapter A, General
b.__Subchapter C. Disciplinary Literacy
¢. Subchapter F, Music

5. Health and Physical Education:
a.  Subchapter A, Geperal
b. Subchapter C, Discipli Literay
¢.  Subchapter ¥, Health and Physical Hducation

J- Special Education Cerfification Areas.

1. Early Interventionist Birth to Five Years:

2. Subchapter F. Early Interventionist Birth-Five Years
2. Deaf or Hard of Hearing K-12:

a,  Subchapter B, Special Education

b.  Subchapter F. Deaf or Hard of Hearing
3. Mild to Moderate Disabilities 1-5, 4-8, 6-12:

a.  Subchapter B, Special Education
4. Significant Disabilities 1-12:




a.  Subchapter B, Special Bducation
b.__Subchapter F, Significant Disabilities
5. Visual Impairments/Blind K-12:

a.  Subchapter B, Special Education

b. _Subchapter F, Visual Impairments/Blind K-12

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902 and R.5. 17:8.1-8.5.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

&303. General Competencies

A. The teacher candidate demonstrates, at an éffective level. the T oujsiana components of effective teaching as defined in LAC
38-CXIVII Buldletin 130 and the Louisiana educator rubric or local personnel evalnation, as applicable.

B. The teacher candidate demonstrates mastery of the content knowledge and skills and content pedagogy needed to teach the
current academic standards as defined in BESE policy.

C. The teacher candidate uses evidence to continually evaluate practice, particularly the effects of choices and actions on students
and adapts practice to meet the needs of each student.

The teacher candidate observes and reflects on student responses to mstrucuon to_identify areas of need and make
d]ustments to practice. : :

2. The teacher candidate sathers, synthesizes, and analvzes a variety of data from a variety of sources to adapt instructional
practices and other professional behaviors to better meet student needs.

3. The teacher candidate uses structured input and feedback from a variety of sources such as colleagues, mentor teachers.
school leaders, and preparation faculty to adjust instructional practice and professional behaviors to better meet student needs.

D. The teacher candidate elicits and uses information about stndents and experiences from families and communities 10 sg_u_ort
student development and learning and adjust instruction and the learning environment. :

E. The teacher candidate applies knowledge of state and federal laws and BESE policy related to student rights and teacher
responsibilities for appropriate education for students with and without exceptionalities. parents, teachers. and other professiopals in
making insttuctional decisions and commumnicating with colleagues and families including laws and policies governing student
pn'vacg special education, and limited English proficient education.

The teacher candidate differentiates ingtruction. behavior management techniques, and the learmng environment in responss
to mdwldual student d:ﬂ'erences in cognitive. well-being. lan ¢. and physical development, incorporating trauma-informed
principles.

G. The teacher candidate develops and applies instructional supports and plans for an individualized education plan (JEP) or
individualized accommodation plan to allow a student with exceptionalities developmentally appropriate access to age-
grade-level instruction, individually and in collaboration with colleagues.

. The teacher candidate applies knowledge of various types of assessments and the purposes, strengths. and limitations to select,
adapt. and modify assessments to accommodate the abilities and needs of students with exceptionalities.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, 17:7(6), R.8. 17:3902, R.8. 17:24.9, and R.5. 17:8.1-8.3.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51;

Subchapter B. Special Education Teacher Competencies
§365. Introduction

A. The competencies identify the fundamental knowledge and skills developed and assessed in teacher candidates who are

pursuine certification that includes eligibility to teach special education in Louisiana.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§307. Learning Environments

A. The teacher candidate uses positive motivational and instructional interventions to teach students with exceptionalities how
to adapt to different environments.

B. The teacher candidate sets expectations for personal and social behavior of students with exceptionalities in various settings
such as the classroom., library, cafeteria, gymnasium, and/or job site and incorporates the expectations into effective instructional
routines, lesson plans, TEP goals, and objectives. '

1. _The teacher candidate provides positive visu
into various settings.

C. The teacher candidate desiens and adapts leaming environments for diverse student populations that facilitate active
participation in individual and group activities. _

D. The teacher candidate modifies the learning environment, including the physical arrangement. student grouping, instractional
intensity, pacing. and embedded assistive technology supports, to proactively manage student behaviors and unique learning needs.

1. The teacher candidate uses a variety of non-aversive techniques to coutrol targeted behavior and maintain attention of
students with exceptionalities. '

2. The teacher candidate uses assessment data to select appropriate environmental accommodations and modifications to
address deficits in student behaviors and learning needs. :

E. The teacher candidate intervenes safely and appropriately when students with exceptionalities are in crisis.
E._ The teacher candidate desi

hvsical, and/or motivational support to individual students for integration

s and implements positive interventions to develop and strengthen on iask/desirable behaviors.

G. The teacher candidate plans and implements individualized reinforcement systems and environmental medifications at levels
equal to the intensity of student behavior and function.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.




HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
309. Curriculum

A. The teacher candidate makes the general curricula accessible to students with exceptionalities by implementing instruction
that s inclusive of appropriate accommodations and modifications to the general curicula as outlined in an IEP.

B. The teacher candidate develops and implements comprehensive. longitudinal individualized programs. and IFPs in
collaboration with team members, the individual, and family. :

t. The teacher candidate addresses the needs of students with exceptionalities that extend bevond the general education
curriculum within TEPs and through instruction across various educational settings and contexts.

C. The teacher candidate uses augmentative and alternative communication svstems and a variety of assistive teohnologms 1o

support instructional assessment, plarming, and delivery for students with exceptionalities.

1. The teacher candidate selects. designs. and uses high- and low-technology materials and resources required to educate
individuals whose exceptionalities interfere with communication.

D. The teacher candidate integrates affective, social, and life skills with academic curricula, creating the opportunity for students
to practice the skills in the context of authentic daily routines.

1. The teacher candidate desiens. implements. and evaluates instructional programs that enhance social participation across

eflvironments,

E. The teacher candidate applies knowledge of career, vocational. and transition programs for students with exceptionalities to
design and implement instrunctional programs that address independent living and career education for individuals.

1.__The teacher candidate uses a variety of community- and school-based resources and strategies to successfblly transition
students with exceptionalities into and out of school and post-school environments.

AUTHORITY NOTE: AUTHORITY NOTE:Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902,
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§311.  Assessment
A. The teacher candidate monitors progress of students with exceptionalities towards attainment of IEP goals and objectives.

1. The teacher candidate uses knowledee of measurement principles and practices to interpret assessment results and gnide
educational decisions for stidents with exceptionalities.
2. The teacher candidate nses multmle tvpes of assessment information in making msirucuonal. eligibility, program, and

3. The teacher candidate uses appropriate technology to conduct assessments in keeping with assessment protocols and in
alignment with student needs.

B. The teacher candidate identifies and uses assessment data to identify the need for interventions and services for individnals

who are in need of additional academic and/or non-academic support, inclr early identification of young individuals who ma;
be at risk for exceptionalities.

1, The teacher candidate nses data derived from functional assessments to develop intervention plans aligned to the specific

needs of individual students.

C. The teacher candidate selects, adapts, and modifies assessments or assessment stratepies to accommodate abilities and needs

of students with exceptionalities.

1. The teacher candidate implements procedures for assessing and reporting both appropriate and problematic social behaviors
of students with exceptionalities.

2. The teacher candidate identifies reliable methods of response from students who lack typical communication and
performance abilities. using supports as needed to accommodate individual student needs.

AUTHORITY NOTE: Promulgated in accordance with R_.8. 17:6, R.8. 17:7(6), R.8. 17:8.1-8.3, and R.8. 17:3502.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

$313.  Instructional Planning

A. The teacher candidate plans and implements age- and ability-appropriate instruction for students with ¢xceptionalities that

supports progress in the general curricula.

1. The teacher candidate incorporates goals and strategies from multiple TEPs in lesson plans.

2. The teacher candidate uses and adapts instructional strategies according to characteristics and needs of students with
exceptionalities.

3, The teacher candidate selects and adapts instrctional materials according to_characteristics and needs of students with

exceptionalities,

B. The teacher candidate selecis and uses a varety of assistive technologies within instructional routines to promote access to
the general currculum for students with exceptionalities.

C. The teacher candidate modifies the pace of instruction and provides organizational cues to meet the instructional needs of
students with exceptionaliies.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.5. 17:8.1-8.3, and R_S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Subchapter C. English Y.anguage Arts (ELA) and Literacy Teacher Competencies
§315. Introduction

A._The English language arts and literacy teacher preparation competencies identify essential knowledge and skills for teacher

candidates seeking certification in birth to kindergarten. pre-kindergarten-third grade. elemen es 1-5, elemen des 1-5
inteerated to merged. English lan: arts grades 4-8, Enelish lanpuage arts srades 4-8 integrated to merged. English lan; € arts

6-12. and English language arts grades 6-12 integrated to merged,




B. Content knowledee competencies identify fonndational ]mowledge of the Englgsh language and language development,
reading, composition. and oral language skills.

C. Content pedago _
that develop the stndent ability to:

1.
recognition, and incidental readi

2. understand topics. themes. and ideas to determine text meaning;
build understanding about texis using evidence through discussion: and

4. demonstrate understanding of the language. craft, topics, themes. and ideas of complex ggéde-level texts through writing,
using evidence and appropriate grade-level conventions. spelling, and structure.

D. Disciplinary liferacy competencics identify what a teacher candidate must know and be able tg do to teach reading and literacy
effeotively in the context of certification areas other than English language arts in areas such as the middle grades and secondary
science or social studies.

1. The ELA and literacy competencies are applicable to teacher candidates who are pursuing certification for grades 4-8 or 6-
12 in any confent area other than English language arts. -

AUTHORITY NOTE: Promuigated in accordance with R.S. 17:6, R.8. 17:7(6), R.8. 17:8.1-8.3, and R.8. 17:3902.
MISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
§317. ELA Content Knowledge Competencies

A.  The teacher candidate is able tg read and understand the laneuage, craft. topics. themes. and ideas of com'olex texts #@nd explain
how one is able to read and u:nderstand the texts.

The teacher candidate reads a wide variety of complex texts appropriate for instruction of age or grade-level reading.
wn‘ung speaking and listening. and language standards. The variety of texts includes print and non-print or digital texis: media texts,
includine but not limited to. sones. videos, podcasts, film. and classic texts and contemporary texts. The texts include children’s

literature that represent a range of world Literatures, historical traditions. genres, forms. and the experiences of different genders,
ethmcmes and social classes. :

foundational sk:lls to facilitate nnderstanding and cotng rehensmn of the written word:

The teacher candidate determines the meaning, purpose, and main ideas of cbmplex texts and explains the develop' ment
orallx and in writing based on the interaction of an author’s craft by using word choice, syntax, use of details and lustrations,
figurative language. elements and stiucture such ds setting, characterization, development and organization. plot. pacing, and

evidence, literary effects of symbolism and irony, and rhetorical devices.

3. The teacher candidate explains how vocabula
complexity, clarity, coherency, fluency. and quality of a text.
4. The teacher candidate selects words in complex texts which most contribute to the meaning, are common among complex
texts, are part of word families. or have multiple meanings.
5. The teacher candidate makes cormections among texts, including determining and explaining how each text challenges,
validates, or refines the langnage, topics. themes, and/or ideas of other texts and how modem texts or texts in different mediums
adapt, enhance, or misrepresent a source text. '

6. The teacher candidate assesses the credibility and usability of texts by analvzing texts with differing viewpoints to determine

areas of conflict or possible bias, evaluating whether the reasoning is sound and the evidence is relevant and sufficient. and
determining the advantages and disadvantages of different texts and mediums for presenting a particular topic or idea.

7. The teacher candidate recognizes the influence of English language and literary bistory on ELA content.

B. The teacher candidate demonsirates proﬁcwng with writien and spoken lan'g@ge when writing about the topics, themes.
and/or ideas of complex texts, : : : -

diction, syntax, and sentence patterns contribute to the meanin:

1. The teacher candidate creates a range of formal and informal. process and on-demand oral, written. and visual compositions
to include analvtic, ar entative, explanatorv, and narrative text about the language ics, themes. and/or ideas of complex

texts, faking into consideration the interrelationships among form, andience, context. and purpose.

2. The teacher candidate uses complex texts to locate models of writing such as word choice, s sentence varietv and
fluency, text structure. and style and uses the models to imitate the language, structure, and style into personal writing.

3. The teacher candidate knows and appropriately uses the conventions of English language grammar. usage, and mechanics
in relation to various rhetorical sitnations and to various style guides for composition.

age. including reco

4, The teacher candidate recognizes and explains the historical context of modem lish 1.
root words, determining word etymologies. and analyzing changes in syntax.

5. The teacher candidate explains the concept of dialect, recognizes the effect and impact on the meaning and developmert of
written and spoken language, and knows how to apply the concept in context when appropriate.

6. The teacher candidate explains the immportance of language struchimre, syntactic awareness, and discourse awareness in
developing reading and writing fluency.

C. The teacher candidate demonstrates understanding of the stages of language. reading, and writing development.

1. The teacher candidate explains the progression, connection. and reciprocal relationships among the major components of
early literacy development. including the typical and atypical development of skills in the areas of language. phonological processing,
vocabul morpholo ortho hy, semantics, s . and discourse; readi rint _awareness. decoding. fluency, and

comprehension; and spelling and writing development including pre-literate, early emergent, emergent, transifional, and
conventional,

2. The teacher candidate defines. explains. produces, and clagsifies the basic phonetic structure and orthomp‘ hic rules and
patterns of the English language, including but not limited to phonemes. graphemes. digraphs. blends. r-controlled vowels. hard and
soft consonants. and explains the relation to the progression of reading and writing development.




3. The teacher candidate identifies, explains. and categorizes the six basic svllable types in Enclich spelling and explains
principles of teaching word identification and spelling, giving examples illustrating each principle.

4. The teacher candidate explains the role of flyency in tvpical reading development inclndi
silent reading, and comprehension, and as a characteristic of certain reading disorders.

The teacher candidate identifies, defines, and explains the relationship between environmmental, cultural, and social factors
that contnbute to literacy development and the d1:ﬂ.’erence between delays and characteristics of some reading disorders, as

determined by academic standards-
6. The teacher candidate explains and demonstrates through oral reading the print concepts young students must develop

regarding text orientation, directionality, connection of print to meaning, return sweep, page seguencing, and punctuation.

7. The teacher candidate explains the stages of the development of phonological awareness skills and gives examples
illustrating each stage of thyme, syilabie, onset-rime, phoneme segmentation, blending, and substitution.

8. The teacher candidate demonstrates appropriate enunciation in oral demonstrations, especiallvy speech sounds when
conducting phonemic awarenegss lessons.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:0, R.8. 17:7(6), R.S. 17:8.1-8.3, and R_S. 17:3902.
HISTORICALNQOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§319. ELA Content Pedagogy Competencies

A, The teacher candidate applies knowledge of the relationships among speaking and listening. language. reading, and writing
1o use writing and speaking and listening experiences in conjunction with language and reading instruction to enbhance student reading
and writing development.

1. _The teacher candidate for Birth-Kindergarten, PK-3, and 1-5 uses knowledge of the progression of phonological awarencss

skills to select or design and implement sequenced lessons and units that scaffold student development of phonological awareness
and enhance reading and writing development through the use of a variety of intentional, explicit, and svstematic instructional

practices embedded in a range of continuous texts.

word recognition., oral readi

2. The teacher candidate for erades 1-5, 4-8, and 6-12 uses knowledge of the progression of lan,quage reading, and writing
skills to select or design and implement lesson sequences that scaffold and enbance early adolescent and adolescent student reading

and writine development through the use of a variety of intentional, explicit, and systematic instructional practices embedded in a
range of continuous texts for small-group instruction or intervention in addition to whole-class instruction with grade-level standards.

3. The teacher candidate uses knowledge of the relationship between phonemes and graphemes to plan writing experiences in
conjunction with phonological instruction to enhance student reading and writing development.

4. The teacher candidate selects and uses various strategies to develop student reading flnency, including guiding stndent

awareness of syntax and discourse.

5. The teacher candidate selects or designs and fmplements lessons and unit sequences which provide opportunities for all

students to read a wide rance and volume of texts for varous oses of understanding, pleasure, and research, and make
comnections among texis based on the language. craft, topics, themes, and/or ideas.

6. When appropriate and based on age- or grade-level standards. the teacher candidate supports student selection of texts and
assessment of the credibility and usability of texts for different purposes.

7. The teacher candidate schedules and coordinates instructional time to make content conneetions with science. social studigs,

and the arts to ensure studemnts build a wide vocabulary and knowledge of the world.

B. The teacher candidate selects or desions and implements instruction that provides opportunities for students at various stages

of lanenage. reading, and writing development to accurately and fluently read, understand, and express understanding of a range of
complex grade-level texts. as determined by age- or grade-level standards.

1. The teacher candidate selects a volume of appropriately complex texts about similar topics. themes. and/or ideas that present
opportunities for instruction and assessment of age- or grade-Jevel standards.

2.  The teacher candidate selects and uses multiple academic standards for instruction with selected complex texts about similar
topics. themes, or ideas to identify sections for rereading through interactive read aloud, read along. pair or group reading, and/or

independent reading, and creates and sequences _questions and tasks.

3. The teacher candidate anticipates student misconceptions or challenges and identifies a variety of grade-level appropriate
instructional strategies to scaffold instruction and provide all students with opportunities to read, wnderstand, and express
understanding through conversations and writing using grade-level appropriate language. conventions, spelling. and structure.

4, The teacher candidate fluently applies principles of explicit and direct teaching: modeling, leading, giving, gnided practice,
and reviewing. '

5. The teacher candidate implements nrultisensory and multimodal techniques to enhance instruction.

6. The teacher candidate designs and teaches routines to support a complete lesson format, from the introduction of a word
recognition concept to fluent application in meaningful reading and writing,

C. The teacher candidate selects or designs and implements instmctiqnal materials that develop student ability to meet the age-

de-level standards for reading, writin, eakin _and listening. and language by composing a range of oral. written, and visual
texts using formal and informal, process and on-demand. and different genres for a variety of purposes and andiences.

1. The teacher candidate selects and uses multiple academic standards for instruction with selected complex texis about similar

topics. themes. and ideas to select or design composition tasks that explain, analyze, challenge, or extend the e. craft, topics
themes. and ideas of the texts.

9.  The teacher candidate locates models of writing in complex texts to illustrate word choice, syntax. sentence variety. flunency,
text structure, and stvle and selects or designs and implements instruction that develops student ability to use the models to advance
language, structure, and style in personal writing., '




3.  The teacher candidate facilitates classroom discussions based on the age- or grade-level standards for speaking and listenin,

that allow students to refine thinking about the language, craft, topics. themes. and/or ideas in complex texts in preparation for
writing, when appropriate, as indicated by academic standards.

4. The teacher candidate develops. based on academic standards. student ability to create an organizing idea or thesis

statement, effectively organize and develop a written. oral. or visual response, and. when appropriate. develop a topic or support ap
opinioh or claim about the language, craft, topics, themes. and/or ideas in complex texts using relevant evidence.

5. The teacher candldate provides opportunitics mcomoratmg technology for students fo ulam draft, revtse edit, and publish

comymunicate knowledge. ideas. understandings, insights, and experfences.
The teacher candidate anticipates how stndents may use non-standard Jan guage orally and in wntmg and selects or designs

a.nd i Iements instruction based on age-
usage, and mechanics accurately and strategmally in writing for different audiences and pUIPOSEs.

7. The teacher candidate selects or designs and implements tasks for all students, as indicated by academic standards for
reading, writing. speaking and listening, and language that require research of a topic, theme, or idea presented in complex texts and

communication of findings orally and in wiiting.
8. The teacher candidate designs and implements research-based adaptations of instruction for students with advanced literacy
skills and for students with weaknesses in working memory, attemtion, executive function. or processing speed.
D. _The teacher candidate applies knowledge of langnage, reading, and writing development to select or design and use a range

of ongoing classroom assessments including diagnostic. formal and informal, formative and summative, oral, and written which
measure students’ abilitv to read. understand. and demonstrate understanding of a range of grade-level coriplex texts to inform and

adjust planning and instruction.

The teacher candidate selects or designs a range of ongoing assessments including formal and informal, formative and
summa’uve oral,_and wntten to measure student ability to use knowledge of language, print concepts, phonological awareness,

fluency, vocabulary development, speaking and hsteg;gg, writing. and gramumar,

3. The teacher candidate assesses specific reading behaviors often associated with fluency problems such as lack of
automatici subsututlo omissions, repetitions ma 1o riate readm rates and inaccurac and Ieco ical develo- mental

appropriate spacing, and proficienc:
instructional supports that support student mastery.

5. The teacher candidate uses assessment trends to make adjustments to instructional plans thro

lessons. individualized or small-group remediation, or extension and identifies differentiated instructional supports that provide all

students with opportunities to read. understand, and express u.uderstandmg of complex texts. as determined by age- or grade-level
standards.

6. The teacher candidate uses assessment trends to form flexible eroups of students and selects or designs and implements

or grade-level dppropriate conventions, spellmg= language, and structure.

7. The teacher candidate understands and explains types of assessments specific to early literacy skills, along with their
and limitations. as well as national norms associated with literacy skills. -

8. The teacher candidate administers and interprets both print and electronic early literacy assessment for purposes including
but not limited to formative or summative gssessment, diagnostic purposes. and progress monitoring.

AUTHORITY NOTE: Promulgated in accordance ﬁth R.8. 17:6, R.S. 177(6), R.S. 17:8._1-8.3, and R_S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§321. Disciplinary Literacy Competencies

A.  The teacher candidate applies knowledge of the theoretical and evidence-based foundations of reading and writing processes
and specific disciplinary literacy expectations as desciibed in academic standards to select or desion and implement an integrated

and comprehensive curricutum that develops students’ understanding of confent.
1. The teacher candidate explains the research and theory of discipli literacy and demonstrates discipline-specific re

and writing skills,

2. 'The teacher candidate explains how discipling literacy skills are necessary for learming content and expressing
understanding of content through writing and speaking based on the academic standards for certification content area.

3. The teacher candidate selects or designs and implements discipline-specific curliculﬁm and jnstructional materials which

incorporate technology to support instructional goals and objectives for the disciplinary literacy demands of the certification content
area and differentiates the materials for the range of lteracy needs of adolescent readers.

4. The teacher candidate selects, assesses the accuracy and credibility of, and nses a range and volume of print, digital, visual.
and oral discipline-specific texts including primary and secondary sources in social studies ot current research, informational

journals. experimental data. and results in science as mstructlonal tools.

B. The teacher cand1date applies kriowledee of disci

ria
approaches to build student ability to understand and express u.uderstandmg of discipline specific eontent throggh read.mg, writing,
§peak1ng, and language.




1. The teacher candidate provides opportunities for students to learn and use vocabulary and language specific to_the
certification content ares. practice discipline-specific reading and writing strategies, and gain and express vnderstanding of content

by expl_orino kev questions through erade-level print. digital. visual. and oral discipline specific texts.

C. The teacher candidate applies knowledge of disci

assessments for diagnostic, formal and informal. formative and summative, oral and written use which measure student mastery of
grade-level standards in order to inform and adjust planning and instroction.

1. The teacher candidate assesses student abilitv to understand and use discipline-specific vocabulary and language, gain

knowledge and understanding of content through grade-level. discipline-specific texts. and express knowledge and understanding
through speaking and writing, :

2. The teacher candidate uses trends in assessment results to plan lessons, make adjustments to instruction, and provide
remediation and enrichment opportunities for students.

AUTHORITY NOTE:  Promulgated in accordance with RS, 17:6, R.8. I7:7(6), R.S. 17:8.1-8.3, and R.S. [7:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Subchapter D. Mathematics Teacher Competencies
£§323. Introduction

A, The mathematics teacher preparation competencies identify essential knowledge and skills for teacher candidates secking

certification in birth to kindergarten. pre-kindergarten-third grade, elementary grades 1-5. elementary grades 1-5 integrated to
merged. mathematics grades 4-8, mathematics grades 4-8 integrated to merped, mathematics 6-12, and mathematics 6-12 inteerated
to merged.

AUTHORITY NOTE: Promulgated in accordance with R_S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
§325. Mathematics Content Knowledoe Competencies

A. Utilizing the academic standards for mathematice for the certification grade band and adjacent grade bands, the teacher
candidate. at minimum. demonstrates the following competencies to plan for instruction, teach, assess. and monitor student learning:

1. provides exact, explicit definitions of mathematical ideas and concepts using appropriate mathematical language:

2. builds foundational numeracy by providing precise, accurate. useful descriptions of algorithms and procedures, includi
descriptions of the accuracy of alternative procedures or algorithms while blendmg concepts, procedures, sirategies. problem-solving

skills. and dispositions:
3. exhibits an integ@tei, functional grasp of foundational numeracy, mathematical concepts. and procedures along the grade

K-12 mathematical progressions so that all students are prepared for success in Algebra I and bevond:

4. explains concepts and executes procedures flexibly, accuratelv. efficiently. and appropriately;

5. _models the mathematical dispositions and habits of mind described in the practice standards arid integrated within high-

quality instructional materials, inclnding precision of language, logical thought, reflection, explanation. and justification;

6. _recognizes vertical alignment in K-12 mathematical standards and uses the connections between the topics identified in the
relevant standards and problems arising in real-world applications: ,

7. builds positive math dispositions while portraying mathematics as sensible. useful. and worthwhile: and

8. teaches foundational mathematics skills, explicitly and systematically applying strategies to assess instructional

effectiveness.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

8§327. Mathematics Content Pedagogy Competencies
A. The tcacher candidate builds and applies knowledge within

ent of mathematical topics

de coherence and vertical ali
kev mathematical ideas and implement mathematically sound

lesson sequences and units of study within high-quality materials that develop student foundational pumeracy, conceptual
understanding, procedural skill and fluency. and abilitv to solve real-world and mathematical problems to prepare students for success

in Algebra I and bevond.

1. Theteacher candidate appropriately implements effective mathematics struction using high-quality instructional materials

through planning appropriate scaffolding to provide opportunities for students to access and master grade-level standards.

2. The teacher candidate anticipates student misconceptions or math difficulty which may arise during a lesson or wnit of
study, identifies kev points in the lesson or unit to check for misconceptions. and identifies appropriate instructional strategies to
respond to misconceptions, including but not limited to questioning, whole eroup discussion. problem sets. instructional tools. and

representations that make the mathematics of the lesson explicit.

3. The teacher candidate identifies and implements standards-based tasks within hish-quality instructional materials using
varied strategies. including but not limited to real-life applications. manipulatives, models, and diagrams/pictures that present
opportunities for instruction and assessment.

4. The teacher candidate customizes lessons and practice sets within high-quality instructional materials that include
scaffolding and differentiation of mathematical content to provide opportunities for students to develop and demonstrate mastery.

5. The teacher candidate uses student data to identify appropriate student sroupings, such as pairs or small groups, to develop

student conceptual understanding, skill, and fluency with mathematical content as well as independent mathematical thinking.
The teacher candidate provides effective interventions for all students by using an accelerated learning approach, connecting

to new learning within grade-level content and utilizing hish-quality materials to provide just-in-time suppo

especially for students with difficylty in mathematics.

B. The teacher candidate applies understanding of student mathematical lan e development to provide regular opportunities

during instruction for students to explain understanding both in writing and orally through classroom conversations.




1. The teacher candidate explains the connection between informal lamenage to precise mathematical language to develop
student ability to use precise mathematical language in explanations and discussione- ' :

C. The teacher candidate applies understanding of the intersection of mathematical content and mathematical practioes to provide

regular, repeated opportunities for students to exhibit the math practices while engaging with the mathematical contenit of the lesson,
including but not limited to the following: : : .

. using appropriate prompting and questioning that allows students to refine mathematical thinkine and build upon
understanding of the mathematical content of the lesson; .
2. posing challenging problems that offer opportunities for productive struggle and for encouraging reasoning, problem
solving, and perseverance in solving problems through an initial difficulty: '
3. facilitating student conversations in which students are encouraged to discuss each other’s thinking in order to cl.
improve mathematical understanding: '

and justifications.

D. The teacher candidate applies knowledge of mathematical topics and relanonshlps within and across mathematical domains
ion and use a range of ongoing classroom assessments, includirig but not limited to diagnostic formal and inform:

planning and instruction.
1. The teacher candidate identifies student difficulties, errors, unfinished learning. and inconsistencies in student knowledge.

skills, and mathematical reasoning to accelerate or scaffold student learning during lesson implementation., using, but not limited to.
the following strategies:

a, oral and written explanations of the elements and structures of mathematlcs and the meaning of procedures, analogies.
and real-life experiences:
b. manipulatives, models_, and pictures or diagrams; and
c. problem sets.
2. The teacher candidate nses student data to address difficulty with mathematics and uses trends in assessment results to plan,

instructional strategjes. learning acceleration, and enrichment opportunities for students within adopted high-quality instructional
units of studv.

3. The teacher candidate effectively uses student data to make instructional decisions. Student data includes but is not limited
to classroom observation of discussion, oral reasoning, work samples. formative assessment, and summative assessment.
4. The teacher candidate regnlarly monitors student performance and student understanding.
AUTHORITY NOTE: Promulgated in aceordan'ce with R.S. 17:6, R.8. 17:7(6), R.5. 17:8.1-8.3, and R.8. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
Subchapter E. Earlv Childhood Teacher Competencies
§329. Introduction
A The early childhood teacher preparation competencies identify essential knowledge and skills for teacher candidates seeking
early childhood ancillary certification and certification in birth to kindergatten.
AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S, 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
§331.  Early Childhood Pedagogy Competencies

A. The teacher candidate desiens instructional learning outcomes written in terms of what children will learn rather than do and
includes indicators from applicable Louisiana birth to five early learning and development standards (E1.DS) domains, and are

appropriate for diverse learners such as special education and English learner students.
B. The teacher candidate provides emotional and behavioral support to children as indicated by the following:

1. creating a positive environment that supports emotional connections between chiidren and adults and between children and
peers: ‘

2. exhibiting an awareness and sensitivity to the emotional and learning needs of children:

3. allowing opportunities for exploration while providing comfort. reassurance, and encouragement; and

4. placing emphasis on the perspectives, interests, imotivations. and points of view of the children.
C.__The teacher candidate manages classroom organization to support child development as indicated by the following:
1. setting clear, age-appropdate expectations for child behavior;

2. supporting positive behavior by using effective methods, inchadi
redirecting misbehaviors:

3, promoting the ability of children to self regglate behavior, including but not litnited to using & proactive approach and
planning to minimize disruptions;

4. managing instructional and learning time and routines so children have maximum opportunities to be engaged in Iearning
activities: : ' ‘

but not limited tc highlighting positive behaviors and

5, mexi.mizing the interest and engagement by being actively invelved in the learning process: and
6. using a variety of materials and modalities to gain the interest and partieipation in activities.
D. The teacher candidate provides engaged instructional support for leamning ag indicated by the following:

1. using interactions and discussions to promote higher-order




2. focusing on promoting understanding rather than on rote instruction or memorization;
3. providing feedback that expands learning and understandiilg;
4, scaffoldi i i i

5. providing opportunities for conversations for the purpose of promoting opportunities for language use:

6. wtilizing open-ended questioning techniques to_allow children to put language together to communicate more ideas in
increasingly complex ways: '

7. _modeling language use and formsg throngh repeating and extending child responses and through self and parallel talk; and

8. using a variety of words and langnage forms that are new and unique to extend understanding of these parts of language.

E. The teacher candidate nses assessment to guide planning and understand levels of child growth and development as indicated
by the following:

1. conducting observation-based assessments in a systematic, ongoing manner throughout daily routines and activities:

2. gathering and using assessment data for the purpose of planning instruction, activities, and experiences that firther promote
child development and learning;

3, reflecting on child assessment data and connections to teacher action to make chanees o continuously improve practice;
and

4, making decisions based on the progress of child development with reliability.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Subchapter F. Other Certification Area Competencies
§333. Other Education Areas

A.  EBarlv Interventionist Birth-Five Years: Council for Exceptional Children (CEC) Initial Special Education Early Childhood
Specialiy Set.

B. Deaf or Hard of Hearing K-12: CEC Initial Special Education Deaf and Hard of Hearing Specialty Set.

C. Visual Impairments/Blind K-12: CEC Initial Special Education Blind and Visually Impaired Specialty Set.
D. Academically Gifted: National Association for Gified Children (NAGC) Teacher Preparation Standards for Gifted.

ificant Disabilities 1-12: CEC Initial Special Education Individualized Independence Curriculum Specialty Set.

AUTHORITY NOTE: Promulgaied in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§335. Middle Grades 4-8 Education

A Science Education: National Science Teachers Association (NSTA) Standards for Science Teacher Preparation.

B. Social Studies Education: National Council for the Social Studies (NCSS) Standards for the Initial Preparation of Social
Studies Teachers.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, IR 51:

8337. Secondarv Grades 6-12 Education
A. Agriculture Education: American Association for Agriculture (AAAR) National Standards for Teacher Education _in
Agrculture.

B. Business and Marketine Education: National Association for Business Teacher Edncation Association
Teacher Education Standards.

C. Computer Science Education: International Society for Technology in Education (ISTE)} Standards for Computer Science
Educators.

D. Family and Consumer Sciences Education: American Association of Family and Consumer Sciences (AAFCS) Standards.

E. Foreign Languages Education: American Council on the Teaching of Foreign Lan, s (ACTFL) Pro Standards for the
Preparation of Foreign Languape Teachers.

F. Journalism Education: Journalism Edncation Association (JEA) Standards for Journalism Educators.
(3. Science Education: National Science Teachers Association (NSTA) Standards for Science Teacher Preparation.

H. Social Studies Education: National Council for the Social Studies (NCSS) Standards for the Initial Preparation of Social
Studies Teachers.

1. Technolosy Edncation: International Society for Technology in Education (ISTE) Standards and International Technolo

and Engineering Educators Association (ITEEA) Standards.

AUTHORITY NOTE: Promulgated in accordance with R S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S_ 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§339. All Levels K-12 Edncation
A.  Art Education: National Association of Schools of Art and Design (NASAD) Standards for Art Teacher Preparation.
B. Dance Education: National Association of Schools of Dance (NASD) Standards for Dance Teacher Preparation.

'C. English I earners Education: Teachers of English to Speakers of Other Languages (TESOL) Standards for Teacher Education
Programs.

D. Foreign Lan es Education: American Council on the Teaching of Foreign Langunages (ACTFL) Pro Standards for the
Preparation of Forgign Langnage Teachers.




Education Standards and Initial Physical Education Teacher Education Standards. _

Standards for Music Teacher Preparation.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Chapter 5. Educational Leader Professional Standards

§501. Imfroduction
A. LDOE has adopted the Louisiana Leader Rubric through a partnership with National Institute for Excellence in Teaching
to directly support improvements in school leadership as defined by performance expectations outlined in this Chapter. The

rubric supports school leaders in building essential skills that elevate their practice, advance instruction, and improve outcomes for
all students. Additionallv. references to ingtructional practice and strategies embedded within the rubric are rooted in the use of high-

quality instructional materials (HQTM). which are aligned fo state standards and assessments.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Educauon, LR 51:

A, Educauon leaders ensure the achisvement of all students by guiding the development and unnlementamon of a shared vision
strone oroanizational mission, and high expectations for every stndent. The indicators in expectation 1 are designed to
describe the deeree to 'which educational leaders believe in. value, and are comunitted to: .

1. every student learning;
2. collaboration with all stakeholders:

3. high expectations for all:

4. examining.assumptions and beliefs: and

5. continuous improvement using evidence.
B. Indicator A—Goal-Setting and Monitoring.

1. Establishes data-driven goals and an acﬁon plan for achievement.

2. Disaggrepates current and relevant data in order to create and support school goals.

3.  Uses current and relevant data to impact student achievement.

4. Plans. implements, and supports acceleration and interventions. . .
5. Effectively utilizes stdent data and student work to create and/or revise action plans a few times during the school year.
C. Indicator B Communication of Mission, Vision, and Goals,

1. Establishes a school mission and vision that drives instruction and school activities.

2.  Communicates the mission, vision, and goals of the school with staff members and students.
3. Invests teachers and students in contributing to the school vision in order to reach established goals.
D. TIndicator C—Expectations.

Advocates for the best inferests and needs of students to ensure student achievement.

2. _Establishes high standards for students and teachers.

3. Creates opportunities for students and teachers to establish high and démandjng expectations.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.8. 17:3902.
HISTORICAL NOTE: Promuigated by the Board of Elementary and Secondary Education, LR 51:

§505. Performance Expectation 2: Instructional Leadership

A. FEducation Leaders ensure the achievement and success of all students by monitoring and continnously improving teaching

and learning. The indicators in expectation 2 are designed to describe the degree {o which educational leaders believe in, value. and
are committed to:

1. leamning as the fiindamental purpose of school:
2. valuing all learners:

3. continuous professional growth and development:

4. lifelong learning:
5. collaboration with all stakeholders;

6. high expectations for all: and
7. stodent learning.
B. Indicator A—Curriculym and Assessment.

1. FEstablishes and monitors high-quality instructional materials which are consistent with school wide goals.

2. FEnsures teachers set clear, measurable objectives and success criteria aligned to the depth and rigor of the state standards

and the objectives of the high-quality instructional materials. National or local standards are t0 be used when state standards are not
provided.

3. Implements systems that allow teachers to analyze formative and summative data to monitor student progress and adjust
teachine and learning using an accelerated approach to support and monitor student progress:




4. Creates opportunities for teachers fo participate in professional learning that is focused on enrriculum, assessment, and

instructional practices.

3. FEngages in conversations about assessments and stodent progress with teachers.
C. Indicator B-Teacher Effectiveness.

1. Utilizes a school wide evaluation system and individualized coaching plans/professional growth plans (PGPs) to increase
teacher effectivencss.

2. Evaluates classroom teaching and learhing accurately and provides student work data to support the evaluation.
3. Provides specific evidence from the observed lesson that connects to an overall area of strength. an area of growth, and a

specific recommendation for next steps.

4. Uses teacher and student work data gathered through observations to determine what developtnent activities or instructional

strategies will best meet the needs of each individual feacher to improve overall teacher effectiveness.

5. FEnsures most teachers receive a differentiated targeted support plan based on classroom evalyations.
6. Includes opportunities for teachers to implement learning in different ways and ensures teacher ownership of new learning.

7. Creates structures where teachers can support one another go that they can build and sustain their own learning in order to
impact student achievement.

D. Indicator C—Meeting Student Needs.
1. Engages all teachers in ntilizing data to identify students inneed of acceleration, intervention, extension, or other additional
supports. '
2. Monitors student progress plans to ensure the academic needs of all students are being met.

3. Supports teachers in utilizing instructional supports within hich-quality instructional materials. when available, to ensure
that students master the content.

4.  Implements rigorous, on grade-level instmction.

E. Indicator D—Instructional Focus.
1. Implements a schoolwide schedule and routines that maximize instructional time.
2. Plans and prioritizes his/her own schedule in order to engage in instructional Ieadership activities focused on teaching and
learning.
3. Ensures teachers have access to high-quality instructional materials to instruct all students.

4.  Congiders distriet and school goals when making decisions about instructional practices or priorities.

5. Utilizes other instructional Ieaders on campus to play a role in supporting and building teacher capacity in order to meet
both teacher and student goals.
6. Leads instructiona] staff meetings and/or ongoing applied professional learning with adult learning principles.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAI NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§507. Performance Expectation 3: Capaéitv Building

A, Education leaders consistently and effectively reflect on their leadership practice resulting in strategic action plans that lead
to significant increase in student achievement and teacher proficiency. T.eaders seif-reflect to determine areas of growth and set
rigorous goals routinely to strengthen their own leadership practice. Education leaders implement and adjust school wide action
plans based on feedback and data collected in order to enhance student achievernent and teacher effectiveness. Teaders collaborate

with _colleagues at the school and system levels to implement Jocal and school wide initiatives that consistently result in_gains in
student achievement. The indicators in expectation 3 are designed to describe the degree to which educational leaders believe in,

value, and are committed fo:

1. guided collaboration for all stakeholders:
2. induction, support. and development of new staff;
3. providing continuous professional growth and developmental support opportunities for future and current teacher leaders:

4. demonstrating lifelong learning: and
5. leading and implementing professional learning aligned to multiple data sources and guided by adult learning principles.

B. Indicator A—Reflective Practice.

1. Reflects on their own leadership practice resulting in actions to increase student achievement and teacher proficiency.

2. TDetermines areas of growth and sets goals to strengthen his/her own leadership practice.

3. Implements school wide activities/action steps based on feedback and data.

4. Collaborates with colleagues at the school and system district levels fo implement district local initiatives that resuli in gains

in student achievement.

C. Indicator B—I eadership Development.

1. Utilizes teacher and student observational data with school leaders resulting in adjustments to the support that is provided
for teachers and to ensure student growth.

2. Provides coaching_support and collaborative opportunities for teacher leaders based on professional development,
classroom support and observations. teacher evaluation data. and student achievement data.

3. Develops the leadership skills of others by establishing a career pipeline for mentor ieachers, content leaders, and other

instructional leaders to assume additional responsibilities.




4. Provides opportunities for teachers and staff members to gain new leathing.
D. Indicator C—Collaborative Practices.

1. Provides ongoine collaborative opportunities structures for teachers to strengthen instructiopal practice by examining
evidence of student learning and making instructional adjustments. :

2. Provides for meanineful contribution from teachers that includes si
build teacher capacity, and increase student achievement.

3. Monitors the
E. Indicator D—Continuous Improvement.
1. Prepares and plans for new staff by providing induction and mentoring systems and support.

2. Systematically fosters and empowers the continuous learning and improvement' of teachers and staff to the highest levels
of practice through job-embedded professional learning opportunities. o

3. Ensures individualized professional learning. aligned to the coaching plan/PGP, is provided to support teachers’ and staff
members’ skills. is euided by understanding of adult learning principles. and is measured with student data.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Premulgated by the Board of Elementary and Secondary Education, LR 51:

§509. Performance Expectation 4: Schoel and Community Environment

ificant student or teacher data to inform_decisions

ualitv of content within teacher collaboration so that if is a logical continuum that increages student leamning.

A. Education leaders ensure the success of all students by collaborating with families and stakeholders who represent various

community interests and needs and mobilizing community resources that improve teaching and learning. The indicators in
expectation 4 are designed to describe the degree to which educational leaders believe in, value, and are comimpitted to:

1. high standards for all:
2.  including family and community as partners;
3. respect for all families; and

4. continuous learning and improvement for all.
B. Indicator A—School Atmosphere.
1.

Establishes a safe and positive campus atmosphere for students, staff members. families. and community stakeholders:

2. Manages conflict among stakeholders effectively.
3. Regularly collaborates with a school Jeadership team. -
C. Indicator B-Community Engagement. -
1. Develops productive relationships with stakeholders.
2. Uses communication to enhange student learning and build support for goals. |
3. Provides needed support services for students and their families during échool hours.

4. Creates opportunities for stakeholder engagement to improve school climate for student learning.
D. Indicator C—Discipline.

1. Implements campus wide discipline system/plan to promote a positive learning environment for all students.
2. Addresses student miscondugt in a positive, fair, and unbiased manner. '
3. Incorporates problem-solving skills to manage student behavioral challenges.
4. Supports teachefs in resolving discipline concerns.
E. Indicator D—Access to High-Quality Education.

1. Implements systems that enable all students to have access to effective teachers.

2. Develops initiatives to ensure all students are provided with learning opportunities and academic and social supports that
lead to academic success. '

3

all students with educational opportunities.

Supports teachers with identi

F.  Indicator E—Responsiveness to Stakeholders.

1. Tocorporates and articulates a conumitment 10 all students in the school mission and vision.
2. Incorporates the background knowledge of students’ communities in the school curriculum.

3. Creates organizational structures at the school that empower all students and parents across communities.

AUTHORITY NOTE: Pronmlgated in accordance with R.8. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3202.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§511. Performsance Expectation 5: Professionalism and Integrity

A. Education leaders ensure the success of all students by being professional and acting with integrity. The indicators in
expectation 5 are designed to describe the degree to which educational leaders believe in, value, and are committed to:

1. the common good over personal interests:
2. taking responsibility for actions:

3. professionalism and integrity in all relationships and decisions;
4. modeling high expectations; and

5. continuously improving knowledoe and skifls.




B. Indicator A—Professional Norms,

1. Establishes and supports an environment that is open. productive, caring, professional, and trusting for teachers and stail

2. Promotes accountability among teachers and staff for each student’s success and the effectiveness of the school as a whole.

C. TIndicator B—Professional Behavior.

1. Provides professional direction by acting respectfully and responsibly in personal conduct, in relationships with others. and
expects staff and students to do the same.

2. Demonstrates the values of integritv. trust. collaboration, perseverance. and continuous improvement.

3. Makes most decisioﬁs based on what is best for children and holds oneself responsible for the academie achievement and
well-being of all students. :

D. Indicator C—Policy.
1. Understands, implements, and supporis school personnel in following school and system expectations and policies to
maintain consistency and impartiality.
2.  Models and ensures that all stakeholders understand, compiy, and adhere to federal. state. and local laws, rights, policies,
and regulations.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.5. 17:3902,
HISTORICAL NQTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§513. Performance Expectation 6: School Qperations/Management

A. Education leaders ensure the success of all stndents by managing oreanizational systems and resources for a safe, high-

performing Jearning environment. The indicators in expectation 6 are designed to describe the degree to which edneational leaders

believe in. value, and are committed to:

1. asafe and snpportive leaming environment;
2. collaboration with all stakeholders:

3. responsible distribution of fiscal, physical, and human resources:
4, operating efficiently and effectively: and
5. management in service of staff and student learning,

B. Indicator A—Administrative Operations.
1. Manages the governance processes and internal and external politics toward achieving the school’s mission and vision.

2. Recruits. hires. and retains a diverse group of highly qualified professional staff.

3. Establishes and monitors a svstem that ensures all staff. including but pot limited to clerical, cafeteria, custodial, and
transportation, are productive and use their time effectively by focusing on student needs and student achievement.

C. Indicator B—Fiscal and Physical Management.

1. Acquires and manag.es fiscal, physical, and other resources to support student learning and community engagement.

2. Analvzes data sources and utilizes feedback to make decisions for allocating resources in order to meet the needs and goals
of the school.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Title 28

EDUCATION :
Part CXXXI. Bulletin 746—Louisiana Standards for State Certification of School Personnel




Chapter 1. Introdnction
§101. Purpose

A. Certification is a licensing process ‘whersby quahﬁed professionals become legally authorized to teach or to perform
des1gnated duties in K-12 schools and ea.rly lea:rnmg centers under the Junschct:ton of the Boa:d of Elementary a;nd Secondary

GMWW Rewsmns to certlﬁcatlon pol;lcy ehaﬂgeﬂ'xppfeveé dopted by BESE W]]l mclude specﬂied
implementation dates. Ia-particular-changes-in Revisions to Praxis exams will allow for a 12-month transition period from the date

of adoption by BESE. Additionally:
1.-D. ...

E. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:8.1-8.9 and R.5. 17:. 3902

BISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1782 (October 2006), amended LR 43: 1290
(Fuly 2017), LR 46:17 (January 2020), LR 48:414 (March 2022), repromulgated LR 48:1014 (April 2022), LR 51:
Chapter 3. Initial Teacher Certification
Subchapter A. Teacher Certification Areas and Reqguired Competencies

aitas! ates v:.-.:. o6+th
§301. ‘Overview
AL

B. Repealed.
C.—-C.1.
D.—-1L5b. Repealed

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.3. 17:3902 and R.5. 17:8.1-8.5.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1797 (October 2006), LR 48:415 (March
2022), repromulgated LR 48:1017 (April 2022), repromulgated LR 49:2094 (December 2023), LR 51:

Subchapter B. Testing Required for Certification
§303. Certification Exams and Scores

A -C2.

3. Teaching of Reading: Elementary or Elementary Teaching Reading Lanpuage Arts Subtest in accordance with Subsection
O of this Section. :

D.-D.l.c.iv.

2. Effectwe 1/ 1/24 Teachmg of Readmg Elcmentary or Elememm Teachmg Readmg Langgage Arts Subtest in accorda.nce

3.-E.l.civ.

3.-Gld

i.  English Language, Literature, and Composition: Content Knowledge (0041 or 5041), effective 5/842 9/1/99 to 7/20/13,
score 160; and English Language, Literature, and Composition: Pedagogy (0043), effective 5/842 9/1/99 to 7/20/13, score 130;

1.
fii.  English Language Arts: Content and Analysis (5039), effective 1/1/14, score 168.
e.- L2.
J.  Secondary-£612) Content Add-on Certification Areas
1.—-1b. ...
c. K-5 Computer Science and STEM. STEM for Elementary Grades (5036). effective 1/1/25, score 154.
K. —M.l.e.

d. Teaching of Reading: Elementary or Elementary Teaching Reading Language Arts Subtest is accordance with Subsection
O of this Section.

2.-2a
b. Deaf and Hard of Hearing Pedagogy exam in accordance with §303.B.3: of this Section;

c. Teaching of Reading: Elementary or Elementary Teaching Reading Language Arts Subtest in accordance with Subsection
O of this Section.

3.-3b. ...

c. Integrated to Merged program completers: Principles of Learning and Teaching appropriate to grade level K-6, 5-9, or 7-
127_.',_




d. Teaching of Readine: Elementarv or Elemen Teaching Readin e Arts Subtest is accordance with Subsection
O of this Section.

4, —4a
b. Significant Disabilities Pedagogy exam in accordance with §303.B.5;

¢. Teaching of Readine: Flemen or Eleme Teaching Readin age Arts Subtest is accordance with Subsection
O of this Section.
5.—5.a.

b.  Visual Impairments/Blind Pedagogy exams in accordance with §303.B.65;

¢. Teaching of Reading: Elementary or Elementary Teaching Reading Langnage Arts Subtest in accordance with Subsection
O of this Section.

N.—P2bh.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:3902, and R.8. 17:8.1-8.5.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1797 (October 2006), amended LR.37:558
{Febraary 2011), LR 38:1951 (August 2012), LR 46:01375 (October 2020), amended LR 48:416 (March 2022), repromulgated LR 48:1018 {April
2022), LR 48:2099 {(August 2022), LR 48:2554 (October 2022), LR 48:2730 (November 2022), LR 49:36 (January 2023), repromulgated LR
49:2096 (December 2023), amended LR 50:21 (January 2024), reprommulgated LR 50:173 (February 2024), LR 51:

§305. Minimum Requirements for Approved Regular Education Programs for Birth to Kindergarten

A -Ade ‘ Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902, and R.S. 17:407.81, and R.S. 17:8.1-8.5.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1797 (Qctober 2006), amended LR 33:433
(March 2007), LR 34:233 (Tebruary 2008), LR 34:1611 {Auguest 2008), LR 35:222 (February 2009), LR 37:358 (February 2011), LR 38:1951
(Auguast 2012), LR 40:279 (February 2014), LR 41:2128 (October 2015), LR 43:1304 (Tuly 2017), LR 44:745 {April 2018), LR 45:525 (April
2019}, LR 45:1458 (October 2019), LR 45:1748 (December 2019), LR 46:326 (March 2020), LR 46:1375 (October 2020), amended LR 48:421
(March 2022), repromulgated LR 48:1022 (April 2022), repromulgated LR 49:2099 (December 2023), LR 51:

Subchapter C. General Teacher Competencies
§307. Introduction

A.—B.2. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902, and R_S. 17:8.1-8.3.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1798 (October 2006}, amended LR 37:559
{February 2011), LR 38:3136 (December 2012, LR 43:1306 (July 2017), LR 45:1459 (October 2019), LR 46:1376 (October 2020), amended LR
48:421 (March 2022), repromulgated LR 48:1023 (April 2022), LR 51:

§309. General Competencies
A -H. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902, R.8. 17:24.9, and R.S. 17:8.1-8.3.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1799 (October 2006), amended LR 33:433
(March 2007), LR 34:1611 {August 2008), LR 35:222 (February 2009), LR 35:894 (May 2009), LR 37:559 (February 2011), LR 37:882 (March
2011), LR 40:280 (February 2014), LR 43:1306 (July 2017), LR 45:1459 (October 2019), LR 46:1376 (October 2020), LR 48:421 (March 2022),
repromuigated LR 48:1023 (April 2022), LR: 48:1755 (July 2022), LR 51:

Subchapter D. Special Education Teacher Competencies
§311. Introduction
A. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1800 (October 2006), amended LR 33:1618
{August 2007), LR 34:233 (February 2008), LR 35:642 (April 2009), LR 36:486 (March 2010), LR 38:1952 (August 2012), LR 40:230 (February
2014), LR 43:1307 (July 2017), LR 44:745 (April 2018), LR 44:2133 (December 2018), LR 45:1459 (October 2019), amended LR 48:422 (March
2022), repromulgated LR 48:1023 (April 2022), LR 51:

§313. Learning Environments
A -G Repealed.

AUTHORITY NOTE:; Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3602.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1800 (October 2006), amended LR 35:221
(February 2009), LR 38:1952 (August 2012), LR 40:280 (February 2014), LR 43:1307 (July 2017), LR 45:1748 (December 2019), LR. 46:326
{(March 2020), LR 46:1376 (October 2020), amended LR 48:422 (March 2022), repromulgated LR 48:1023 (April 2022), LR 51:

§315. Cwricolum

A. - E.1. Repealed.

AUTHORITY NOTE: AUTHORITY NOTE:Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1801 (Qctober 2006), amended LR 36:752
(April 2010), LR 37:559 (February 2011), LR 38:1952 (August 2012), LR 43:1309 (July 2017), LR 46:1377 (October 2020), amended LR 48:422
(March 2022}, repromulgated LR 48:1024 (April 2022), LR 51:

§317. Assessment

A —C.2. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3502.
HISTORICAL NOTE: Promulgated by the Beard of Elementary and Secondary Education, LR 41:2129 (Qctober 2015), amended LR 48:423

(March 2022), repromulgated LR 48:1024 (April 2022), LR 51:
§319. TInsfructional Planning
A —C. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R_S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:423 (March 2022), repromulgated LR
48:1025 (April 2022), LR 51:




Subchapter E, English Language Arts and Literacy Teacher Competencies
§321. Iniroduction
A.—D.1. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S: 17:3902.

. HISTORICALNOTE; Promulgated by the Board of Elementary and Sccondary Education, LR 32:1803 (October 2006), LR 43: 1311 (July
2017), amended LR 48:423 (March 2022), repromulgated LR 48:1025 (April 2022), LR 51:

§323. Content Knowledge Competencies

A.—C.8. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8. 1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32;1803 (October 2006), amended LR 36:2547
(November 2010), LR 40:280 (February 2014), LR 44:2000 (November 2018), LR 45:1750 (December 2019), amended LR 48:423 (March 2022),
repromulgated LR 48:1025 (April 2022), LR 48:1755 (July 2022), LR 50:

§325. Englisli Language Arts Content Pedagogy Competencies
A.—D.8. Repealed.
AUTHORITY NOTE:  Promulgated in agcordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1804 (October 2006), amended LR 33:2355
(November 2007), LR 35:1487 {Angust 2009), LR 43:1311 (July 2017), LR 46:1377 (October 2020), amended LR 48:424 (March 2022),
repromulgated LR 48:1026 (April 2022), LR: 48:1756 (July 2022), LR 51:

§327. Disciplinary Literacy Competencies
A.—C.2. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.5. I7:8. 1-8.3, and RS 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32: 1805 (October 2006), amended LR 48:426
(March 2022}, repromulgated LR 48:1028 (April 2022), LR 51:

Subchapter ¥, Mathematics Teacher Competencies
§329. Introducticn
A. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.8. 17:3902.

HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:426 (March 2022), repromulgated LR
48:1028 (April 2022), LR 51:

§331. Content Knowledge Competencies
A. — A 8. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.5. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Educatlon, LR 48:426 (March 2022}, repromulgated LR
48:1028 (April 2022), LR 50:487 (April 2024), LR 31:

§333. Coutent Pedagogy Competencies
A.—D.4, Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:427 (March 2022), repromu]gated LR
48:1029 (April 2022), LR 50:438 (April 2024), LR 51:

Subchapter G.Early Childhood Teacher Competencies
§335. TIntroduction
A. Repealed

AUTHORITY NOTE: Pronmilgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17: 3902,

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:428 (March 2022), reproroulgated LR
48:1029 (April 2022), LR 51:

§337. Early Childhood Pedagogy Competencies
A —E4. _ . Repealed.

AUTHORITY NOTE: Pmmulgated in accordance with R.S. 17:6, R.S. 17:7(6), RS. 17:8.1-8.3, and R.S. 17:3902,

. HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Educafion, LR 48:428 (March 2022), repromulgated 1030
{April 2022), repromulgated LR 48:1030 (April 2022), LR 51:

Subchapter H.Other Certification Area Competencies
§339. Introduction

A. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R_S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:428 (March 2022), LR 50:

§341.  Other Special Education Areas
A —E. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1805 (October 2006), amended LR 41:917
{May 2015), LR 45:230 (February 2019), LR 46:1378 (October 2020), amended LR 48:428 (March 2022), repromulgated LR 48:1030 {April 2022},
LR 51:

§343. Middle Grades 4-8 Education
A -B. Repealed.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.




HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1805 (October 2006), amended LR 38:762
(March 2012), LR 38:3136 (December 2012), LR 45:1459 (October 2019), amended LR 48:429 (March 2022), repromulgated LR 48:1030 (April
2022), LR 51:

§345. Secondary Grades 6-12 Education
A -1 Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1805 (October 2006), amended LR 38:3136
(December 2012), LR 45:1459 (October 2019), LR 46:1378 (October 2020), amended LR 48:429 (March 2022), repromulgated LR 48:1031 (April
2022), LR 51;

§347.  All Levels K-12 Education
A -G Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, RS. 17:7(6), R.S. 17:8.1-8.3, and R S. 17:3502.
HISTORICAT NOTE: Promulgated by the Board of FElementary and Secondary Education, LR 34:432 (March 2008), amended LR 34:1610
(August 2008), LR 38:3137 (December 2012), amended LR. 48:429 (March 2022}, repromuigated LR 48:1031 (April 2022), LR 51:
Chapter 5. Teaching Credentials, Licenses and Certifications
Subchapter A. Standard Teaching Certificates
§507. Professional Level Certificates

A.—-B.

1. Alternate preparation. completers completing a one-year in-state residency as teacher of record must hold a practitioner’s
license (P1.) in the certification area in which the teacher preparation program was completed and receive mentoring, as outlined in
LAC 28:X1.V.996, during the first vear on a PL by a school-gvstem based mentor teacher in accordance with §553 of this Chapter.

2.-G3. .

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 32:1813 {Qctober 2006), amended LR 35:2752
(December 2009), LR 36:2843 (December 2010), LR 38:2366 (September 2012), LR 40:1331 (July 2014), LR 46:1381 (October 2020), amended,
LR 48:430 (March 2022), LR 48:1273 (May 2022), LR 48:2554 (October 2022), LR 49:37 (Janmary 2023), LR 50:24 (January 2024), LR 50:488
(April 2024), amended LR 50:660 (May 2024}, LR 51:

Subchapter B. Nonstandard Teaching Credentials
§531. Temporary Employment Permit (TEP)

A.—FEL
ient in accordance with

2. Standards of effectiveness are successfully met at-the
TLAC 28:CXLVII (Bulletin 130) during each vear on the TEP.

3.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:438 (March 2022), repromuigated LR
48:1041 (April 2022); LR 49:40 (January 2023), LR 50:27 (January 2024), LR 51:
Subchapter C. Ancillary Teaching Cerfificates
§537. Introduction

A —A2D.
c. =menpublic Montessori teacher;
d.—D.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.5. 17:8.1-8.3, and R.S. 17:3902,
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:43% (March 2022), repromulgated LR
48:1042 (April 2022), amended LR 50:662 (May 2024), LR 51:

§543. Nompublie Montessori Teacher Certificate
A.B. |
1. For a Fype Class C Montessori Certificate—the teacéher must have completed training from an approved provider listed in
§1363 of this Part.
2. For a Type Class B Montessori certificate:
a.—b.
3. For typeAsjuniorclassAy-andjunier Class A Montessori certificates:
a.—c.
C. Beginning Jamuary 1. 2025. applicants must earn the required number of semester hours or contact hour equivalent in the

teaching of reading and literacy in alignment with the science of reading competencies for certification.
1. Binh-K.PK-3, or Grades 1-5:.9 semester hours.

2.  Middle Grades: 6 semester hours.

3. Secondary 6-12 content areas or all-level K-12 areas: 3 semester hours.

D. An applicant for certification to teach kindergarten through third grade shall also pass the BESE-approved Teaching of
Reading: Elementary or Teaching of Reading: Flementary Subtest exam in accordance with §303.0 of this Part.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), R.S. 17:8.1-8.3, and R_S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:441 (March 2022), repromu]gated LR

48:1044 (April 2022), amended LR 50:663 (May 2024), LR 51:




Chapter 13. Endorsements to Existing Certificates

Subchapter A. Regular Education Level and Area Endorsements

§1315. Requirements to Add a Secondary (Grades 6-12) Specialty Content Area (Agriculture, Business, Computer
Science, Family and Consumer Sciences, Journalism, Marketing, Speech, Technology Education)

A —AlL

a. For Computer Science Grades 6-12 only, candidates also bave the optlon of successful completion of a BESE-approved
micro-credential Computer Science Grades 6-12 training program.

2.-B.1. ...

2. earn 21 credit hours in the specialty comtent area; or and

3. For Computer Science Grades 6-12 only, candidates also have the 0Dt1011 of successful comnletmn of a BESE—aeroved
mmro—credentlal Computer Scwnce Grades 6-12 trammgp ogram; an = A heoursinh caching of ree

4. complete tﬁree semester hours in the teaching of reading and literacy, or other literacy options in accordance with §1301 of
this Part. '

AUTHORITY NOTE: Promwlgated in accordance with R.8. 17:6, R.S. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902
HISTORICAL NOTE: Promulgated by the Board of Elementary aud Secondary Education, LR 48:456 (March 2022), repromulgated LR
48:1065 (April 2022), amended LR 50:668 (May 2024), LR 51:

Subchapter C. All Other Teaching Endorsement Areas
§1363. Montessori Teacher Certification

A. A credential to teach Montesson at the age levels prescribed by the training institution may be added to a standard teaching
certificate for teachers who have completed training from one of the following entities:

-3

1.
4, The Montessori World Educational Institute;

5. Repealed. Meﬂtesseﬂ—]éﬂsﬁmée—ef—AHEﬁea—

6. Southwestern Montessori Training Center Institute;
7

8

g

International Montessori Council; ex

any program accredited by the Montessori Accreditation Council for Teacher Educa‘uon,

B. Eligibility Requirements.

1. Class C Montessori endorsement: snccessfully complete training from an approved provider listed in this Section.

2. Class B Mountessori endorsement: requirements of Class C and have at least one vear of effective teaching experierice in a
Montessori school, verified in accordance with §103 of this Part.

3.  Class A Montessori endorsement: requirements of Class Band a bachelor’s degres from a college or university accredited
in accordance with 34 CFR 602.

C. Beginning January 1. 2025, applicants must earn the required number of semester hours or contact hour equivalent in the
teaching of reading and literacy in alignment with the science of reading competencies for certification as follows:

1. Birth-K, PK-3, or grades 1-5: 9 semester hours.
2. Middle grades: 6 semester hours. |

3. Secondarv 6-12 content area or all-level K012 areas: 3 semester hours.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.8. 17:7(6), R.8. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:465 (March 2022), repromulgated LR
48:1073 (Apul 2022), LR 51:

§1373. Computer Science and STEM Grades K-5 Specialty Content Area
A. Eligibility Requirements. A candidate must:
1. thold a valid OS, Level 1, or higher teaching certificate:
2. earn a passing score for Praxis—Prnciples of Learning and Teaching K-6 exam:

3. complete nine semester hours in the teaching of reading and literacy, or other literacy options as outlined in §1301 of this
Chapter in alignment with the litcracy foundations competencies, and

4. one of the Tollowing:

a. pass the STEM for the Elementary Grades Praxis exam.

b. earn 21 credit hours in computer science and STEM content with a mininmm of 3 semester hours in computer science or
educational technology: or

c.___successfully complete a BESE-approved micro-credential Computer Science and STEM Grades K-5 training program.

B. An am)hca:at applying for certification to teach kindergarten through third grade sha]l pass the BESE—e_tggroved Teaching of
~ or Teachine of Reading: Elemen

AUTHORITY NOTE: Promulgated in accordance with R.8. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR51:

1375, Certification Designations

A Desionations mav be added to a teaching certificate 1o recognize additional work completed. such as additional coursewor
fellowships artment initiatives. or other professional learning approved by LDOE.




B. For a Master’s Degree Plus 30 Graduate Howrs designation. thirty semester hours in excess of the coursework necessary to

award the first Master’s degree are required. All coursework must be completed at the graduate level from a college or university

accredited in accordance with 34 CFR 602 with a letter grade of “C” or better and be verified on official transcripts. Undereraduate-
level coursework will not be accepted.

C. Eligibility Requirements.
1. hold a valid certificate appropriate to the credential: and

2, submit documentation of additional conrsework, patticipation in professional development. fellowship, or other nitiatives
approved by LDOE.

AUTHORITY NOTE: Prommlgated in accordance with R.8. 17:6, R.8. 17:7(6), R.S. 17:8.1-8.3, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

Chapter 15. Administrative and Supervisory Credentials
Subchapter A. The Educational Leadership Certificate
§1505. Edueational Leader Certificate Level 1 (EDL 1)

A —A3D,

¢, provide documented evidence of leadership experiences of 240 clock hours or more aligned with performance
expectations as listed in LAC 28:C3550VT CXIVI Bulletin 146 125 at the school and/or district level; and

d.—4.d . .e-
5.-5a. Repealed.

6. Alternate Pathway 4 — School Level Leader. The altemate pathway 4 is for individuals who hold an advanced degree or
certain military experience and seek issuance of an EDL 1. The candidate must:

a.

b.  hold a Masterof graduate degree in public administration, Masterof business administration, or a juris doctorate degree,
or have been a commissioned officer of the United States military who has been honorably discharged with a pay grade O-3 or
higher.

c.—d.

. __For Alternate Pathway 4 only. the certificate is a five-vear, non-renewable certificate. I a candidate is not otherwise
eligible for advancement to the EDIL 2 in accordance with §1507 of this Chapter. the certificate may be advanced to the EDL 2 upon

the educational leader successfully meeting the standards of effectiveness for five vears as a school leader, in accordance with §103
of this Part. '

B. EDI 1 Extensions.

1. AnEDL 1 is valid for three years initially and may be extended thereafter for a period of one year at the request of an TEA.
EDL 1 certificates are limited to two such extensions,

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(A)(10), (11), and (15), R.8. 17:7(6), R.S. 17:10, R.8. 17:22(6), R.8. 17:391.1-
391.10, and R.S. 17:411.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:466 (March 2022), repromulgated LR
48:1075 (April 2022), LR 48:2102 (August 2022), amended LR 5(:672 (May 2024), LR 50:974 (July 2024), LR 51:
Subchapter B. Out-of-State Administrative Certification Structure
§1519. OQOut-of-State Principal Level 1 (OSP1)

A. This is a five year, non-renewable Louisiana certificate issued to an individual who holds comparable out-of-state certification
as a principal or educational leader, authorizes the individual to serve as a principal or assistant principal in a Louisiana peblie school
system, and is issued upon employment as a principal or assistant principal in a Louisiana peble school system.

1. Eligibility requircments:
a. anavalid out-of-state certificate as a principal or comparable educational leader certificate;

b. applicants holding an out-of-state certificate that is not valid must have served successiully as an assistant principal or

principal for at least one year within the five vear period immediately preceding first employment in Louisiana, as verified by the

out-of-state emploving authority or SEA. An applicant who has not served successfully as an assistant principal or principal for at

least one year w1thm the five year gerlod 1mmed1ately preceding first en_lploment in Loumana may be 1ssued a one—year non-

¢.  Applicants issned the one vear OSP certificate must meet the standards of effectiveness in accordance with §103 of this
Part for issuance of a five-vear non-renewable OSP 1 certificate.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), 17:8.1-8.4, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:469 (March 2022), repromulgated LR
48:1077 (April 2022), LR 51:

§1521. Out-of-State Principal Level 2 (OS¥2)

A—-Ala

b. complstion of Louisiana PRAXIS requirements for school leaders or qualify for exam exclusion in accordance with R.S.
17:8.4(A)3) by fulfilling a minimum of four years of successful experience as a principal in another state, as verified by the out-of-
state employing authority or SEA:; and

¢c. & minimum of three vears of successful experience as a principal or assistant princjpal verified in accordance with §103
of this Part.

B.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), 17:8.1-8.4, and R.S. 17:3902.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:469 (March 2022), repromulgated LR

48:1078 (April 2022), amended LR 50:673 (May 2024), LR 51:




§1523, OQut-of-State Superintendent (OSS)
Alec.

d. five years of successful administrative or management experience in education at the level of assistant priticipal or above
with assistant principal experience limited to a maximum of two years of experience in that position; and

e. three years of successful teaching experience with all out-of-state experience verified as successful by the out-of-state
employing authority or SEA=: and

f  earn a passing score on the Louisiana Praxis exam for school superintendents.

2.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, R.S. 17:7(6), 17:8.1-8.4, and R.S. 17:3902,
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 48:470 (March 2022, repromulgaied IR
48:1078 (April 2022), amended LR 50:673 (May 2024), LR 51:
Title 28
EDUCATION
Part XLV. Bulletin 996—Standards for Approval of Teacher and/or Educational Leader Preparation Programs
Chapter 1. Introduction

§103. Definitions

Accredited (formerly regionally accredited)—a term used_to denote the status of public recognition that a nationally recognized
accrediting agency grants to an educational institution or program that meets the agency standards and requirements in accordance
with 34 CFR 602, When used in this Part. regionally aceredited shall be replaced with accredited in accordance with 34 CFR 602.

Aliernative Tedacher Preparation Program—a pathway for candidates with a minimum of a baccalaureate degree earned at an
institution accredited in accordance with 34 CFR 602 which combines professional knowledge with field experiences, including a
one-vear supervised internship in a school setting. For admission to an alternative program, applicants must demonstrate content
mastery.

Ancillary Certificate—a type of Leuisiana certificate that allows a qualified person who is not a certified teacher to provide
services in a school setting,

Associate Resident—a teacher of record who holds an associate degree, is enrolled in an undergraduate teacher preparation
progranm. and who is in their residency vear of the program.

Baccalaureate—a term used to denote an undergraduate degree or program such as bachelor of arts or bachelor of science.

CAEP Completer—a completer is referenced as a candidate who successfully satisfied all program requirements of a preparation
proeram at Jeast six months previously and who is_ emploved in a position for which they were prepared for state licensure.

Ceriification—a licensing process wherebv qualified professionals become legally authorized to teach or to perform designated
duties in the schools under the jurisdiction of BESE.

Cohort—a group of teacher candidates or program completers that entered or graduated from a teacher preparation program at the
same time or shared common program experiences.
Completer —per LDOE and Title i1 standards. a completer is referenced as a teacher candidate who has successfullv comnleted a
tradmonal or alternative certification tedcher preparation program.

Competencies—a set of learning outcomes teacher candidates must demonstrate to show mastery in general and content specific
content areas. .

Endorsement—a permanent certification, license. or credential added to an existing teaching certificate.

Equivalent Contact Hours—time spent with the instructor, time spent practicing or engaging in instruction. or a combination of
both. One credit hour is equivalent to 15 cotact hours.

Gradugte—a term used to denote a degree, coursework, or program beyond the baccalaureate degree level such as masters of
edncation or masters of arts in teaching.

Louisiana Employing Authority or Local Education Agency (LEA)—a BESE-approved school or other BESE-approved entity
emploving a L ouisiana educator for the purposes of providing educational services to Louisiana students. The BESE-approved school

or enfity is resgonsﬂ:\le for the evaluation of educators and submission of certification requests in accordance with Louisiana law and
. These include Louisiapa approved public, charter, and non-public schools, BESE-approved third y_erttities

coniracted to school systems. and BESE-approved early learning centers.

Mentor Teacher—a_teacher who supports aspiring teachers participating in undergraduate and post-bacealanreate programs.

Mentor teachers use a cyele of coaching focused on instructional decisions to meet the needs of all students. Mentors may co-teach
with vear-long residents or mav support teachers without co-teaching. Mentors may also suppott new teachers or developing teachers

in need of coaching, including teachers with an intensive assistance plan, in accordance with LAC 28:CXIVII Bulletin 130.
duate or

Mentor Teacher Ancillary Certificate—a type of certificate that antherizes an individual to serve as a mentor for und

post-baccalaureate teacher residents.

Non-Education Baccalaureate Degree—a baccalaureate degree eamed throngh an institution of higher education aceredited in
accordance with 34 CFR 602 that does not result in eligibility for teacher certification in the state in which the program is approved

to operate.

Post-Baccalaureate Alternative Certification Program—a program offered prior to July 1, 2002, that provided opportunifies for

individuals with a minimum of a bacecalanreate degree to become certified public school teachers. Applicants seeking certification
under this program submitted an official transcrmt for evaluation to a Louisiana college or university with_apn aporoved teacher

education prograri.
Practitioner—a candidate who serves as the teacher of record and is currently envolled in an alternative certification program.

Resident—an aspiring teacher in a traditional preparation program or alternative certification program who is not serving as the
teacher of record and who is in their residency vear of the program. :




Resident activities—any activity needed to meet or exceed policy requirements accomplished during the vear-long residency
period (i.e., lesson planning, developing IEP/IAP plans, analyzing student assessment results, etc.).

Residency coursework—course or module requiring residency placement and activities; coincides with residency year/experience.

Residency experience—encompasses all activities or expectations that occur during the vear-long residency period (1.e., placement.
meetings, school events. etc.).

Traditional Teacher Preparation Progsram—a bachelor of arts or bachelor of science desree program that includes general
education courses. certification focus area(s). professional education courses. field expedences, and student teachine/residency in a

school setting.
Undergraduate—a term used to denote a degree, coursework. or program at the baccalaureate degree level such as a bachelor of

art or bachelor of science.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.S. 17:3902, and R.S. 17:407.81, and R_S. 17:8.1-8.5.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:

§105. Acronvims
A Tisted below are the full identifications of acronyms used in this publication.
BESF—Roard of Elementary and Secondary Education.

BOR—Board of Regents.

CAFP—Council for Accreditation of Edncator Preparation.
CCSS—Common Core State Standards.

CDA—Child Development Associates credential,

CHEA—Council for Higher Bducation.

ECAC— Early Childhood Ancillary Certificate.

IEP—individualized education plan.

K- 12—kinderparten through twelfth grade.

LDOF—I ouisiana Department of Education.

LEAP 21— ouisiana Educational Assessment Program for the 21st century.

L5DAS—] onisiana School and District Accountability System.
NCATE—National Council for the Accreditation of Teacher Education.

PE-3—pre-kindergarten through third grade,

PK_]2—pre-kindergarten through twelfth grade.
TEAC—Teacher Education Accreditation Council.

USDOE—U.S_ Department of Education.
AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6, 17:7(6), R.5. 17:3902, and R.S. 17:407.81, and R.8. 17:8.1-8.5.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 51:
Chapter 3. Initial State Approval for Teacher or Educational Leader Preparation Programs
§303. Imitial Approval
[Formerly §203]

A -C2

a. develop and assess candidate mast

6 S RS0 4 Fislerint g0 Z s

ery of applicable literacy competencies, which are found in LAC 28:CXTVI, Bulletin

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(10), 17:7(6), and 17:7.2.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 30:2453 (November 2004), amended LR
35:2327 (November 2009), LR 37:561 (February 2011), LR 43:2486 (December 2017), LR 45:228 (February 2019), LR 45:902 (July 2019),
repromulgated LR 46:892 (July 2020), amended LR 48:1757 (July 2022), LR 50:675 (May 2024), LR 51:
Chapter 7. Louisiana State Standards for Educator Preparation Programs
Subchapter A. Teacher Preparation Programs
§741. Introduction

Al

B. Cument approved preparation providers must demonstrate alignment. of approved traditional and alternative slternate
programs to the program requirements described in this subchapter and be approved by BESE before July 1, 2018. Providers shall
seek approval by subnuitting assurances or, if seeking to offer an innovative model as described in §743 of this bulletin, by submitting
an innovative design application. The LDOE shall publish the assurances and the innovative design application on the LDOE website

infall 2017,
C. After July 1, 2018, teacher candidates shall be admitted only to traditional and alternative alternate teacher preparation
programs that meet the requirements described in this Subchapter.

D. The following are deadline dates for program completion for approved teacher preparation programs approved prior to
October 1, 2016:

1. August 31, 2021 is the Iast date for candidates enrolled in approved alternative teacher preparation programs that were
approved prior to October 1. 2016 to completg programs.




2. Anenst31,2022 ig the last date for candidates enrolled in traditional teacher preparation programs approved prior to October
1. 2016 to complete those programs. : :

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(A)(10), (11), and (15), R.S. 17:7(6), R.S. 17:10, R.S. 17:22(6), R. 8. 17:391.1-

391.10, and R.S. 17:411.
HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 43:1330 (July 2017}, amended LR 43:2492

(December 2017), LR 51:
§743. Minimum Requirements for Traditional Teacher Preparation Programs

A.—Ala
i develop and assess candxdate mastery of apphcable hteracy competenc1es Whlch are found in LAC 28:CXT VI, Budletin

7. Beginning with the 2026-2027 school year. for all certification areas. the program shall include instruction on teaching
students computer science. which may be incorporated into an existing course of study.

B. The program shall sequentially develop and assess teacher candidates’ mastery of applicable Louisiana teacher preparation
competencies codified in LAC 28:CXI VI, Bulletin 146 Buletin 746 through a combination of general education, content area, and
teaching coursework, assessments, and related practice experiences.

1.-2. ...

C. Programs shall include the following practice experiences, which directly align with and sequentially develop the
competencies identified in LAC 28:CXI N1, Bulletin 146 Buletin746:

1.-E

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(A)10), (11}, and (15), 17:7(6), 17:10, 17:22(6), 17:391.1-391.10, and
17:411, and 17:7.2.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 43:1330 (July 2017}, ammended LR 43:2492
(December 2017), LR 45:229 (February 2019), LR 48:1274 (May 2022), LR 48:1758 (July 2022), LR 49:41 (January 2023), LR 49:246 (February
2023), repromulgated LR 49:351 (May 2023), LR 50:20 (January 2024), amended LR 50:678 (May 2024), LR 51:

§745. Minimum Requirements for Alternative Alternate Teacher Preparation Programs

A. An alternate teacher preparation program is a program that includes a minimum number of credit or contact hours of
coursework or training and required practice experiences. There are three types of alternative alteraate teacher preparation progrars.

I.-B.l.a

i develop and AS5EeS5S ca.ndIdate mastery of apphcable hteracy competeuc1es w]:uch are found in LAC 28:CXI V], Bulletin
7 : et and

7. Beginning with the 2026-2027 school vear, for all certification areas. the program shall include instruction on teaching
students computer science. which may be incorporated imo an existing course of study.

C. The program shall sequentially develop and assess teacher candidates’ mastery of applicable Louisiana teacher preparation
competencies.codified in LAC 28: CXLVL Bulletin 146 Bulletin746 through a combination of coursevwork, assessments, and related
practice experienices.

D. Programs must include the following practice experiences, which directly align with and sequentxally develop the
competencies identified in LAC 28:CXI V1, Bulletin {46 EAC28:X3XT-(Bulletin 746).

1.-E3. ...

F. To be admitted into an alternative alternate teacher preparation progrant, candidates must meet the following requirements:

1. possess a non-education baccalaurcate degree from. an institution accredited in accordance with 34 CFR 602 sregionally-
Stod ymiversity;
2. —4h.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(A)10), (11), and (15), 17:7(6), 17:10, 17:22(6), 17:391.1-391.10, and
17:411; and 17:7.2.

I-HSTORICAL NOTE: Promulgated by the Boa;rd of Elementary and Secondary Education, LR 43:133] (July 2017), amended LR 43:2492
(December 2017), LR 45:1751 (December 2019), LR.46:324 (March 2020), LR: 48:1274 {(May 2022), LR 48:1759 (July 2022), LR 49:41 (January
2023), LR 49:246 (February 2023), LR 49:256 (February 2023), repromulgated LR 49:852 (May 2023), LR 50:20 (Janwary 2024), amended LR
50:678 (May 2024), LR 51:

Subchapter B. Alternate Educational Leader Preparation Programs
§747. Educational Leader Practitioner (Residency) Program

A, State-approved non-university providers and Louisiana colleges or universities may choose to offer an educational leader
pracuuoner (residency) program for certifying successful candidates for educational leader, level 1 certification. {Two additional
alternative alternate paths are available to individuals seeking an educational leader certificate level 1; see LAC 28:CXXXI.Chapter
15 7 (Bulletin 746), for paths 1 and 2.3 Educational leader practitioner program providers must submit a program proposal to the
Louisiana Department of Education. Programs will be reviewed for adherence to program requirethents, and may be recommended
to BESE for approval status.

1.
a. possess a baccalaureate degree from an institution accredited in accordance with 34 CFR 602 aceredited-emiversity;
b. - 10. .

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(A)(10), (11), and (15), 17:7(6), 17:10, 17:22(6), 17:391.1-391.10, and
17:411. .

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 43:1333 (July 2017), amended LR 45:229
(February 2019), amended LR 50:679 (May 2024), LR 51:




§749. Minimum Requirements for Early Childhood Ancillary Certificate Programs
A.—B.

C. The program must sequentially develop and assess teacher candidates’ mastery of applicable Louisiana teacher preparation
competencies in accordance with LAC 28:CXIVI. Bulletin 146 IAGC28:C305 Bulletin 746, through a combination of
coursework, assessments, and related practice experiences.

D. Programs must include the following practice experiences, which directly align with and sequentially develop the
competencies identified in LAC 28:CXTVI, Bulletin 146 EAG28-5000 Bulletin 746-

1.-E ..

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(10), 17:7(6), and 17:7.2.
HISTORICALNOTE: Promulgated by the Board of Elementary and Secondary Education, LR 45:903 (July 2019),.LR 48:1092 (April 2022),
LR 51:

§1301. Acrouyms
[Formerly §601]

A. Repealed.

AUTHORITY NOTE: Promulgated in accordance with R.S. 17:6(10), R.S. 17:7(6), and R.S. 17:7.2.

HISTORICAL NOTE: Promulgated by the Board of Elementary and Secondary Education, LR 28:1736 (Aungust 2002), amended LR 30:2459
(November 2004}, LR 35:2331 (November 2009), LR 36:754 (April 2010), LR 37:566 (February 2011), LR 40:1002 (May 2014), LR 48:1092
(April 2022), LR 51:




BOARD OF ELEMENTARY AND SECONDARY EDUCATION
FAMILY IMPACT STATEMENT
(LA R.S. 49:953 and 972)

Person Preparing

Statement: Ashley Townsend
Phone: 225.342 3446
Division: Governmental, Administrative, and Public Affairs

Part CXXXVIL. Bulletin 125— Standards for Educational Leaders in Louisiana, Part CXLVI. Bulletin
146 — Louisiana Competencies and Standards for Teachers and Educational Leaders, Part CXXXI. Bulletin
746 — Louisiana Standards for State Certification of School Personnel, Part XLV. Bulletin 996 —
Standards for Approval of Teacher and/or Educational Leader Preparation Programs (LAC
28:CXXXVIL101, 301, 303, 305, 307, 309, 311, 313, and 501; LAC 28:CXLVI. 101, 301, 303, 305, 307,
309, 311, 313, 315, 317, 319, 321, 323, 325, 327, 329, 331, 333, 335, 337, 339, 501, 503, 505, 507, 509,
511, and 513; LAC 28:CXXX1.101, 301, 303, 305, 307, 309, 311, 313, 315, 317, 319, 321, 323, 325, 327,
329, 331, 333, 335, 337, 339, 341, 343, 345, 347, 507, 531, 537, 543, 1315, 1363, 1373, 1375, 1505, 1519,
Rule Title: 1521, and 1523; and LAC 28:XLV.103, 105, 303, 741, 743, 745, 747, 749, and 1301)

In accordance with Section 953 and 974 of Title 49 of the Louisiana Revised Statutes, there is hereby submitted a Family
Impact Statement on the rule proposed for adoption, repeal or amendment. All Family Impact Statements shall be kept
on file in the State Board Office which has adopted, amended, or repealed a rule in accordance with the applicable
provisions of the law relating to public records.

PLEASE RESPOND (YES, NO, OR LACKS SUFFICIENT INFORMATION TO DETERMINE) TO THE FOLLOWING:

1y Will the proposed Rule affect the stability of the family? No

2 Will the proposed Rule affect the authority and rights of parents regarding the education and supervision of their children?
No

8 Will the proposed Rule affect the functioning of the family? No

4, Will the proposed Rule affect family earnings and family budget? No

3 Will the proposed Rule affect the behavior and personal responsibility of children? No

6. Is the family or local government able to perform the function as contained in the proposed Rule? Yes

Signature of Contact Person: [W QZLV}W/

Date Submitted: 10/9/2024

POVERTY IMPACT STATEMENT
(LA R.S. 49:973)

Person Preparing

Statement: Ashley Townsend
Phone: 225.342.3446
Division: Governmental, Administrative, and Public Affairs

Part CXXXVIL. Bulletin 125— Standards for Educational Leaders in Louisiana, Part CXLVL Bulletin
146 — Louisiana Competencies and Standards for Teachers and Educational Leaders, Part CXXXI. Bulletin
746 — Louisiana Standards for State Certification of School Personnel, Part XLV. Bulletin 996 —
Standards for Approval of Teacher and/or Educational Leader Preparation Programs (LAC
28:CXXXVIL101, 301, 303, 305, 307, 309, 311, 313, and 501; LAC 28:CXLVI. 101, 301, 303, 305, 307,
309, 311, 313, 315, 317, 319, 321, 323, 325, 327, 329, 331, 333, 335, 337,-339, 501, 503, 505, 507, 508,
511, and 513; LAC 28:CXXXI.101, 301, 303, 305, 307, 309, 311, 313, 315, 317, 319, 321, 323, 325, 327,
329, 331, 333, 335, 337, 339, 341, 343, 345, 347, 507, 531, 537, 543, 1315, 1363, 1373, 1375, 1505, 1519,
Rule Title: 1521, and 1523; and LAC 28:XLV.103, 105, 303, 741, 743, 745, 747, 749, and 1301)

In accordance with Section 973 of Title 49 of the Louisiana Revised Statutes, there is hereby submitted a Poverty Impact
Statement on the rule proposed for adoption, amendment, or repeal. All Poverty Impact Statements shall be in writing
and kept on file in the state agency which has adopted, amended, or repealed a rule in accordance with the applicable
provisions of the law relating to public records. For the purposes of this Section, the word “poverty” means living at or
below one hundred percent of the federal poverty line.

PLEASE RESPOND (YES, NO, OR LACKS SUFFICIENT INFORMATION TO DETERMINE) TO THE FOLLOWING:

1. Will the proposed Rule affect the household income, assets, and financial authority? No

2. Will the proposed Rule affect early childhood development and preschool through postsecondary education
development? No

3. Will the proposed Rule affect employment and workforce development? Yes

4. Will the proposed Rule affect taxes and tax credits? No

5 Will the proposed Rule affect child and dependent care, housing, health care, nutrition, transportation, and
utilities assistance? No

Signature of Contact Person: MZ;M W

Date Submitted: 10/9/2024




Small Business Statement
The impact of the proposed Rule on small businesses as defined in the Regulatory Flexibility Act has been considered. It is
estimated that the proposed action is not expected to have a significant adverse impact on small businesses. The agency, consistent
with health, safety, environmental and economic welfare factors has considered and, where possible, utilized regulatory methods in
the drafting of the proposed rule that will accomplish the objectives of applicable statirtes while minimizing the adverse impact of
the proposed rule on small businesses.

Provider Impact Statement
The proposed Rule should not have any known or foreseeable impact on providers as defined by HCR 170 of 2014 Regular
Legislative Session. In particular, there should be no known or foreseeable effect on:
I. the effect on the staffing level requirements ot qualifications required to provide the same level of service;
2. the total direct and indirect effect on the cost to the providers to provide the same level of service; or
3. the overall effect on the ability of the provider to provide the same level of service.

Public Comments
Tnterested persons may submit written comments via the U.8. Mail until noon, December 10, 2024, to Tavares Walker, Executive
Director, Board of Eilementary and Secondary Education, Box 94064, Capitol Station, Baton Rouge, LA 70804-9064. Written
comments may also be hand delivered to Tavares Walker, Executive Director, Board of Elementary and Secondary Education, Suite
5-190, 1201 North Third Street, Baton Rouge, LA 70802 and must be date stamped by the BESE office on the date received. Public
comments must be dated and include the original signature of the person submitting the comments.



FISCAL AND ECONOMIC IMPACT STATEMENT
FOR ADMINISTRATIVE RULES

Person
Preparing Louisiana Department of Education, Board of Elementary

Statement: Ashley Townsend Department: and Secondary Education

Phone: 225.342.3446 Office: Governmental, Administrative, and Public Affairs

Part CXXXVIL. Bulletin 125— Standards for Educational
Leaders in Louisiana, Part CXLVI. Bulletin 146 — Louisiana
Competencies and Standards for Teachers and Educational
Leaders, Part CXXXI. Bulletin 746 — Louisiana Standards for
State Certification of School Personnel, Part XLV. Bulletin

996 — Standards for Approval of Teacher and/or Educational
Leader Preparation Programs (LAC 28:CXXXVIL.101, 301,
303, 305, 307, 309, 311, 313, and 501; LAC 28:CXLVI. 101,
301, 303, 305, 307, 309, 311, 313, 315, 317, 319, 321, 323, 325,
327,329, 331, 333, 335, 337, 339, 501, 503, 505, 507, 509,511,
and 513; LAC 28:CXXXI.101, 301, 303, 305, 307, 309, 311,
313,315, 317,319, 321, 323,325, 327,329, 831, 333, 335, 337,
339, 341, 343, 345, 347, 507, 531, 537, 543, 1315, 1363, 1373,

Return P.O. Box 94064 1375, 1505, 1519, 1521, and 1523; and LAC 28:XLV.103,
Address: Baton Rouge, LA 70804 Rule Title: 105, 303, 741, 743, 745, 747, 749, and 1301)

Date Rule
Takes
Effect: Upon final adoption by BESE

SUMMARY
(Use complete sentences)

In accordance with Section 961 of Title 49 of the Louisiana Revised Statutes, there is hereby submitted a fiscal and
economic impact statement on the rule proposed for adoption, repeal or amendment. THE FOLLOWING STATEMENTS
SUMMARIZE ATTACHED WORKSHEETS, I THROUGH IV AND WILL BE PUBLISHED IN THE LOUISIANA
REGISTER WITH THE PROPOSED AGENCY RULE.

I

II.

11

IV. ESTIMATED EFFECT ON COMPETITION AND EMP
Itis possible that educators who add computer science certify
in securing jobs teaching computer science.

ESTIMATED IMPLEMENTATION COSTS (SAVINGS) TO STATE OR LOCAL GOVERNMENTAL UNITS
(Summary)

There are no anticipated implementation costs or savings to state or local governmental units due to the proposed
rule change. The proposed rule change repeals outdated standards, adopts a new title to combine all competencies
into one bulletin, and updates educational leader competencies to align with the new leader evaluation rubric.
Further changes repeal teacher competencies, adopt a computer science certification pathway, align other
certification pathways, and make technical edits. Further revisions include reorganization, technical edits, and
policy alignment. The revisions also comply with Acts 186 and 211 of the 2024 RS by updating requirements for
Montessori certification and by requiring that computer science instruction be incorporated into teacher preparation
programs.

ESTIMATED EFFECT ON REVENUE COLLECTIONS OF STATE OR LOCAL GOVERNMENTAL UNITS
(Summary)

There is no anticipated effect on the revenue collections of state or local governmental units as a result of the
proposed rule change.

ESTIMATED COSTS AND/OR ECONOMIC BENEFITS TO DIRECTLY AFFECTED PERSONS, SMALL
BUSINESSES, OR NON-GOVERNMENTAL GROUPS (Summary)

There are no anticipated costs or benefits to directly affected persons, small business, or nongovernmental groups
as a result of the proposed rule change. It is possible that educators may seek to add certification in computer science
to an existing certificate; however, the number of educators who will choose to add this area is unknown at this
time.

tes will have a competitive advantage

'\ AL \Naesy ’)zm?scol Wrhieye
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Signature of Head or Designee Legislative Fiscal Officer or Designee_)

Beth Scioneaux, Deputy Superintendent for
Management and Finance

Typed Name & Title of Agency Head or
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Date of Signature Date of Signature



FISCAL AND ECONOMIC IMPACT STATEMENT
FOR ADMINISTRATIVE RULES

The following information is required in order to assist the Legislative Fiscal Office in its review of the fiscal and
economic impact statement and to assist the appropriate legislative oversight subcommittee in its deliberation on the
proposed rule.

A. Provide a brief summary of the content of the rule (if proposed for adoption, or repeal) or a brief summary of
the change in the rule (if proposed for amendment). Attach a copy of the notice of intent and a copy of the rule
proposed for initial adoption or repeal (or, in the case of a rule change, copies of both the current and proposed
rules with amended portions indicated).

The proposed rule change amends LAC 28:CXXXVIL. Bulletin 125 — Standards for Educational Leaders in Louisiana,
LAC 28:CXLVIL. Bulletin 146 — Louisiana Compelencies and Standards for Teachers and Educational Leaders, LAC
28:CXXXI. Bulletin 746 — Louisiana Standards for State Certification of School Personnel, and LAC 28:XLV. Bulletin
996 — Standards for Approval of Teacher andfor Educational Leader Preparation Programs. The proposed revisions
repeal outdated standards, adopt a new title to combine all competencies into one bulletin and update
educational leader competencies to align with the new leader evaluation rubric. Further revisions repeal teacher
competencies, adopt a computer science certification pathway, align other certification pathways, and make
technical edits. Further revisions include reorganization, technical edits, and policy alignment.

B. Summarize the circumstances, which require this action. If the Action is required by federal regulation, attach a
copy of the applicable regulation.

The proposed rule change updates and aligns educator credentialing for teachers and educational leaders. The
revisions also comply with Acts 186 and 211 of the 2024 Regular Legislative session by updating requirements
for Montessori certification and by requiring that computer science instruction be incorporated into teacher

preparation programs.

C. Compliance with Act 11 of the 1986 First Extraordinary Session
(1) Will the proposed rule change result in any increase in the expenditure of funds? If so, specify amount and
source of funding.
The proposed rule change will nof result in an increase in the expenditure of funds.

(A) If the answer to (1) above is yes, has the Legislature specifically appropriated the funds necessary for the
associated expenditure increase?

(A) YES. If yes, attach documentation.

(b} NO. If no, provide jilsﬁﬁcation as to why this rule change should be published at
this time



FISCAL AND ECONOMIC IMPACT STATEMENT
WORKSHEET

L A COSTSORSAVINGS TO STATE AGENCIES RESULTING FROM THE ACTION PROPOSED

1. What is the anticipated increase (decrease) in costs to implement the proposed action?

The proposed rule change will have no effect on costs or savings to state agencies.

COSTS FY 25 FY 26 - FY27
PERSONAL SERVICES $0 $0 $0
OPERATING EXPENSES $0 %0 _ $0
PROFESSIONAL SERVICES- - %0 - %0 $0
OTHER CHARGES $0 $0 $0

- EQUIPMENT : $0 $0 $0
MAJOR REPAIR & CONSTR. $0 %0 $0
TOTAL ' $0 ' $0 $0
POSITIONS (#) 0 0 0

2. Provide a narrative explanation of the costs or savings shown in “A. 1.”, including the increase or reduction
in workload or additional paperwork (number of new forms, additional documentation, etc.) anticipated as
a result of the implementation of the proposed action. Describe all data, assumptions, and methods used in
calculating these costs.

Not applicable.

3. Souices of funding for implementing the proposed rule or rule change.

Not applicable.
SOURCE FY 25 FY 26 - FY27
STATE GENERAL FUND $0 - %0 $0
AGENCY SELF-GENERATED $0 $0 $0
DEDICATED . $0 $0 $0
FEDERAL FUNDS $0 - %0 $0
OTHER (Specify) $0 30 $0
TOTAL $0 %0 . $0

4. Does your agency currently have sufficient funds to implement the proposed action? If not, how and when
do you anticipate obtaining such funds?

Not applicable.

B. COST OR SAVINGS TO LOCAL GOVERNMENTATL UNITS RESULTING FROM THE ACTION PROPOSED.
1. Provide an estimate of the anticipated impact of the proposed action on local governmental units, inchuding
adjustments in workload and paperwork requirements. Describe all data, assumptions and methods used
in calculating this impact.
There are no anticipated impacis to local governmental units as a result of the proposed rule change.

2. Indicate the sources of funding of the local governmental unit, which will be affected by these costs or
savings.

Not applicable.
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II. EFFECT ON REVENUE COLLECTIONS OF STATE AND LOCAL GOVERNMENTAIL UNITS

A. What increase (decrease) in revenues can be anticipated from the proposed action?

There is no anticipated effect on the revenue collections of state and local governmental units as a result of the

proposed rule change.
REVENUE INCREASE/DECREASE FY 25 FY 26 FY 27
STATE GENERAL FUND $0 50 50
AGENCY SELF-GENERATED $0 50 $0
DEDICATED S0 $0 $0
FEDERAL FUNDS 50 50 $0
LOCAL FUNDS $0 $0 $0
TOTAL $0 $0 $0

*Specify the particular fund being impacted.

B. Provide a narrative explanation of each increase or decrease in revenues shown in “A.” Describe all data,
assumptions, and methods used in calculating these increases or decreases.

Not applicable.

1. COSTS AND/OR ECONOMIC BENEFITS TO DIRECTLY AFFECTED PERSONS, SMATLL BUSINESSES, OR
NONGOVERNMENTATL GROUPS

A. What persons, small businesses, or non-governmental groups would be directly affected by the proposed
action? For each, provide an estimate and a narrative description of any effect on costs, including workload
adjustments and additional paperwork {(number of new forms, additional documentation, etc.), they may have
to incur as a result of the proposed action.

The proposed rule change may increase the number of educators who seek to add certification in computer
science to an existing certificate; however, the number of educators who will choose to add this area is unknown

at this ime.

B. Also provide an estimate and a narrative description of any impact on receipts and/or income resulting from
this rule or rule change to these groups.

Not applicable.

Iv. EFFECTS ON COMPETITION AND EMPTL.OYMENT

Identify and provide estimates of the impact of the proposed action on competition and employment in the public
and private sectors. Include a summary of any data, assumptions and methods used in making these estimates.

It is possible that educators who add computer science certification to their certificates will have a competitive
advantage in securing jobs teaching computer science.






